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ACTIVITY 1A: Fast Folding 

Instructions Work independently to fold Paper Plane 1 and Paper Plane 2.   
 

 

Paper Plane 1 
 

 

 

Paper Plane 2 
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ACTIVITY 1B: Fast Folding 

Instructions Work with a partner to fold Paper Plane 3 and Paper Plane 4.   
 

 

Paper Plane 3 
 

 

 

Paper Plane 4 
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ACTIVITY 2:  Collaborative Planning Model 1 
 

Instructions Identify appropriate strategies to teach the outcome below.   
 

OUTCOME   Identifying and retrieving information that is relevant to the specific goal of reading 

 
TEACHING STRATEGIES 

o Strategic questioning 

Teachers ask strategic questions during literacy lessons to facilitate learning and help students 

think deeply about specific concepts. 

o Text-marking  

Text-marking is the use of any system of standardized marks for students to note responses, 

questions and ideas as they read. 

o Text-based questions 

Text-based questions are any academic questions that require information from a text to be 

answered. 

o Gradual release  

Gradual release is an instructional progression that begins with teacher-led explanation and 

modelling.  Next, teachers ask students to participate, providing feedback and support.  Last, 

teachers release students to work independently. 

o Monitoring tools 

Monitoring tools are any items that teachers use to gather data on student performance, reflect 

on results and make strategic decisions about future instruction. 

o Reading scavenger hunt 

In a reading scavenger hunt, students search a text for specific elements or ideas and record 

their findings. 

o Collaborative grouping 

Collaborative grouping involves placing students in pairs or small groups to complete a specific 

task or process during a lesson. 

o Checklist / Data collection tool 

Checklists and related data collection tools can be used by teachers in real time during 

instruction and during lesson reflection to gage student mastery of specific knowledge and skills.  

Checklists and data collection tools can be used to generate data that informs planning and 

approaches to pedagogy. 

o Display visual elements 

Displaying visual elements refers to the use of photos, charts, diagrams and other visuals to 

enhance instruction. 

o Multiple-choice interaction 

A multiple-choice interaction is any game or active process used to facilitate response to 

multiple-choice questions. 

o Active response tools  

Active response tools are any tangible and digital items or methods that teachers use to facilitate 

full class responses to questions.  Some common active response tools include traffic lights and 

whiteboards. 
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ACTIVITY 3: Collaborative Planning Model 2 

Instructions Identify an appropriate instructional sequence to teach the 

outcome below.   
 

OUTCOME   Giving the reason for a character’s action 

 
INSTRUCTIONAL SEQUENCES 

o A: Teachers can provide students with a textual or digital resource with a range of short 

informational texts about a general topic and direct them to work independently or in 

collaborative groups to find a short text about a specific topic.  The texts should have an explicit 

purpose, such as informing readers about a topic or explaining how to do something.  Once 

students identify the correct text, the teacher can question students about its purpose.  Teachers 

may use students’ verbal or written responses to determine the need for additional instruction. 

o B: Teachers can display an image, labelled with text, that shows an initial event and then provide 

students with two or three additional labelled images and ask them which event comes next.  

While eliciting responses from students, teachers can guide students to make connections 

between the events.  Next, teachers can provide students with a short text with two connected 

events and direct students to respond to one or more text-based questions to demonstrate their 

ability to infer causation within a text. Teachers can analyse student responses to determine 

next steps. 

o C: Teachers can construct a demonstration wherein a student or group of students is given a 

reward for answering a question correctly or engaging in positive behavior. The teacher will then 

ask students why they gave a reward, elicit responses, and guide students to understand that 

characters in texts do things for reasons just like people do in real life.  Teachers will then provide 

students with a short text with a character who takes an action for a specific reason.  After 

reading, the teacher will question students verbally as to why the character in the text acted as 

they did.  Teachers can take notes or use a checklist to collect data on students’ ability to give 

reasons for a character’s action and make strategic adjustments to future lessons. 

 
DISCUSSION NOTES 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 



 

 

All rights reserved @ 2019 Teacher Training Institute 
www.moe.gov.ae 

5 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 
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ACTIVITY 4: Collaborative Planning Model 3  
 

Instructions Brainstorm potential teaching challenges and solutions  by 

responding to the questions below. 
 

What challenges might you experience when teaching students to discern the 

overall theme or message of a text?   

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

______________________________________________________________

____ 
 

 

What solutions to the challenges listed above can help you teach discerning 

the overall theme or message of a text successfully? 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 
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______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 

______________________________________________________________

________________________________ 
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ACTIVITY 5: Collaborative Planning Model 4  
Instructions Select teaching strategies and design an instructional sequence 

to teach the outcome. 
 

OUTCOME   Describing the effect of language features, such as metaphors or tone 

 
TEACHING STRATEGIES 

Which teaching strategies could you use to teach the outcome?  List and briefly describe the strategies on 
the lines below.  

______________________________________________ 
______________________________________________ 
______________________________________________ 
______________________________________________ 
 
INSTRUCTIONAL SEQUENCE 

o STARTER   How will you introduce students to the outcome? 

______________________________________________ 
______________________________________________ 
______________________________________________ 
______________________________________________ 

 

o CONCEPT AND SKILL DEVELOPMENT   How will you develop students’ comprehension of 

concepts and relevant skills? 

______________________________________________ 

______________________________________________ 
______________________________________________ 
______________________________________________ 

 

o PRACTICE AND APPLICATION   How will you guide students to practice skills and apply knowledge? 

______________________________________________ 

______________________________________________ 
______________________________________________ 
______________________________________________ 

 

o CLOSURE   How will you close the lesson and check students’ comprehension of the outcome? 

______________________________________________ 

______________________________________________ 
______________________________________________ 
______________________________________________ 
 



Grade 3 Literary & Informational Texts 
  

 
 



Grade 3 Literary & Informational Texts 
  

 



NAME _________________________________                                        CLASS_________________ 

 

Clever Birbal Vocabulary  

 

Setting 

 

 
 

Plot 

 

 
 

Characters 

 

 

 

 

 

 



NAME _________________________________                                        CLASS_________________ 

Clever Birbal Reading Questions 

 

1 
 

Setting 

Which sentence has 
information about the 
story’s setting? 
 
A. Birbal was King Akbar’s 

friend. 
B. Birbal lived in India. 
C. Birbal drew a line. 

Write a sentence with information to help 
answer this question. 

_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
 

2 
 

Plot 

What happens in the 
story? 
 

A. King Akbar shows how 
clever he is. 

B. King Akbar draws the 
longest line. 

C. Birbal makes King 
Akbar’s line shorter. 

Write a sentence with information to help 
answer this question. 

_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 

 

3 
 

Characters 

Which is the best word to 
describe Birbal? 
 

A. wise 
B. short 
C. funny 

Write a sentence with information to help 
answer this question. 

_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 
_________________________ 

 

 
 

 



LITERACY FOCUS LESSON 1 

LESSON PLAN LESSON: 10 

Teacher:  Subject: English  

Grade: 3 Unit: 5 Date: Week 2 

Objective(s): 1. Students will read and understand a literary text.  
                       2. Students will analyse a literary text by responding to text-based questions. 

NELCF Alignment 

 En.2.R.CS.1 Read and understand 

the overall meaning of short, simple 

texts on familiar topics. 

 En.2.R.PA.1 Decode unfamiliar 

words by using phonemic awareness 

and blending strategies when 

reading. 

PIRLS Assessment Framework Alignment 

 P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading  

 P.3 Searching for definitions for 
words and phrases 

 P.4 Identifying the setting of a story 

Literacy Teaching Strategies:  

☐ Active response tools 

☐ Checklist / Data collection tools 

☒ Collaborative grouping 

☐ Deliberate reading pauses 

☐ Demonstration / Realia 

☐ Digital integration 

☐ Display visual elements 

☐ Elicit student opinions 

☒ Explicit academic vocabulary instruction 

☐ Flexible work structure 

☒ Full-class discussion  

☐ Gallery walk 

☐ Gradual release 

☒ Manipulatives 

☐ Merit-based rewards 

☐ Modelling 

☐ Monitoring tools  

☒ Multiple-choice interaction 

☐ Peer evaluation 

☒ Read aloud  

☐ Reading scavenger hunt 

☐ Scaffolding 

☒ Strategic questioning 

☐ Student-generated texts  

☐ Student-generated visual elements  

☐ Teacher-guided questioning 

☒ Text-based questions 

☒ Text-marking  

 
 

Links to prior learning: Reading literary texts, responding to text-based questions 

Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

 Setting 

 Plot 

 Character 

 Chalk 

 Line 

 Short 

 Shorter 

 Long 

 Longer 

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 

Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate 
pausing to check learners’ 
understanding of the words 
in the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning 
of words and / or provide 
examples and definitions, 
as needed. 

Enhanced Learning Environment 
Teachers may include words from 
the academic vocabulary inventory 
in the physical classroom 
environment through the use of a 
word wall or other display suitable 
for lexis development.  Images, 
defintions and examples of usage, 
teacher-generated or student-
generated, can be included.  
 
 

Resources / equipment needed: Bridge to Succes Grade 3 Learner Book, Bridge to 
Success Grade 3 Activity Book, Literacy Focus Lesson 1 Student Resources  



TASKS & ACTIVITIES 

Starter                                                                                                                                   10 Minutes 

1. Place students in partnerships or collabortive groups.  

2. Distribute manipulatives.  

3. Display or write the words ‘plot’, ‘setting’ and ‘character’ on the whiteboard or smartboard.  

4. Teachers may choose to introduce / disambiguate the academic vocabulary words by 

asking students the following questions: What is the plot of story?  What is a setting?  

What is a character?  Can you think of any examples of a plot event / setting / character? 

5. Direct students to work with their partner / small group to match the words ‘plot’, ‘setting’ 

and ‘character’ with images.  

6. Circulate to monitor progress and offer assistance as needed.  

7. If time allows, elicit student responses to share correct matching responses with the full 

class.  

Concept and Skill Development                                                                                         10 Minutes 

1. Direct students to turn to Pg. 98 in the Learner’s Book.  
2. Conduct a shared reading of ‘Clever Birbal’.   
3. Teachers may choose to read the text out loud to students, choose a student volunteer or 

volunteer(s) to read out loud and / or conduct a choral reading of the passage.  
4. During reading, direct students to mark the text with an (S) when they see information 

about the setting, (P) when they see information about the plot, and (C) when they see 
information about characters. 

5. Teachers may choose to pause during reading and model text-marking for students. 

Practice and Application                                                                                                     15  Minutes 

Answer multiple choice questions in groups or pairs.  
Share answers if time allows.  

Plenary                                                                                                                                   5 Minutes 

1. Direct students to turn to Pg. 85 in the Activity Book.  
2. Direct students to complete the Activity 1, ‘Birbal and the king’, by filling the gaps and 

selecting the best ending for each sentence.  
3. Circulate to monitor student progress and offer assistance as needed. 
4. If time allows, teachers may choose to conduct a brief, full-class discussion of students’ 

ideas.  

 

 

 

 

 

 

 

 

 

 



Clever Birbal Vocabulary Manipulatives  

 
 

 
 

 

 
 

 

 

 

 



Clever Birbal Vocabulary  

 

Setting 

 

 
 

Plot 

 

 
 

Characters 

 

 

 

 



Clever Birbal Reading Questions 

 

1 
 

Setting 

Which sentence has 
information about the story’s 
setting? 
 
A. Birbal was King Akbar’s 

friend. 
B. Birbal lived in India. 
C. Birbal drew a line. 

Write a sentence with information to 
help answer this question. 
 
Birbal was a wise man who lived in 
India many years ago. 

2 
 

Plot 

What happens in the story? 
 

A. King Akbar shows how 
clever he is. 

B. King Akbar draws the 
longest line. 

C. Birbal makes King 
Akbar’s line shorter. 

Write a sentence with information to 
help answer this question. 
 
‘Look,’ said Birbal. 
‘My line is longer than your line. 
So your line is shorter!’ 
 

3 
 

Characters 

Which is the best word to 
describe Birbal? 
 

A. wise 
B. short 
C. funny 

Write a sentence with information to 
help answer this question. 
 
 
King Akbar laughed. ‘You are right, 
Birbal,’ he said. ‘You made my line 
shorter. What a clever answer!’ 

 

 

 

 



ANSWER KEY                                                            Clever Birbal 
 

ITEM PURPOSE PROCESS OUTCOME MARKS KEY 

1 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.4 Identifying the setting of a 
story 

2 B 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 

2 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 C 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 

3 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.3 Searching for definitions for 
words and phrases 

2 A 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Literacy Lesson Reflection and Monitoring  

 

 

I. Lesson Reflection 
 

Read each description and tick the box that applies, selecting ‘Yes’, ‘Partially’ 

or ‘No’. 
 

Description Yes Partially No 

(1) The teacher resources were 
used effectively to prepare 
for and implement the 
literacy lesson. 

   

(2) The student resources helped 
all learners achieve the 
lesson objectives. 

   

(3) The instructional sequence in 
the lesson helped all 
learners achieve the lesson 
objective(s). 

   

(4) All learners were able to 
access the text(s) under 
study in the lesson. 

   

(5) All learners were able to 
respond to text-based 
questions. 

   

(6) All learners were fully 
engaged in text-based tasks 
and activities. 

   

(7) Student work samples have 
been retained for further 
evaluation.  

   

 

II. Student Achievement Inventory 
 

Read each description and write the number of students for each achievement 

level: ‘Exemplary’, ‘Proficient’ and ‘Emerging’.  Consult student work generated 

during the lesson to determine learners’ achievement levels.   
 

Exemplary learners demonstrated overall mastery of the skill.  Proficient 

leaners demonstrated partial mastery of the skill.  Emerging learners did not 

demonstrate mastery of the skill.  
 

Description Exemplary Proficient Emerging 

(9) Identifying and retrieving 
information that is relevant to 
the specific goal of reading 

   

(10) Searching for definitions for 
words and phrases 

   

(11) Identifying the setting of a 
story 

   

 

1. Go to INSERT LINK to submit your responses to items (1) to (8). 

2. Go to INSERT LINK to record your responses to items (9) to (11) in the tracker 

III. Collaboration 

(8) Mark each collaborative 

practice that you engaged 

in with a colleague who 

teaches Arabic:  

o Pre-lesson planning 

with a colleague. 

o Pre-lesson sharing of 

resources and / or 

ideas. 

o Post-lesson discussion 

of student 

achievement. 

o Post-lesson reflection 

and planning next 

steps. 

 

NOTES 

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________ 



NAME _________________________________                                        CLASS_________________ 

1	
	

Disappearing Trees Vocabulary  
 

disappearing trees  

cutting down  

wood 

	

 

paper 	

recycling paper 	

planting trees 	

saving the world 	

 



NAME _________________________________                                        CLASS_________________ 

2	
	

 
Disappearing Trees Reading Questions 

 

What title would you 
choose for this text?  
 
A. Animals in Danger 
B. Children Save the World 
C. Help the Environment 

Write a sentence with information to help answer this 
question. 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
 

What happens when trees 
are cut down?  
 

A. The animals are 
happy. 

B. The animals are sad. 
C. The animals have 

nowhere to live. 

Write a sentence with information to help answer this 
question. 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 

How can children help save 
trees?  
 

A. by cutting down trees 
and by throwing paper in 
the bin 
B. by reusing paper and 
growing trees 
C. by visiting a forest 

Write a sentence with information to help answer this 
question. 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 
_______________________________ 

 
	

 



LITERACY FOCUS LESSON 1 
LESSON PLAN LESSON: 4 

Teacher:  Subject: English  

Grade: 3 Unit: 7 Date: Week 7 
Objective(s): 1. Students will read and understand an informative text.  
                       2. Students will analyse an informative text by responding to text-based                     
                           questions. 
NELCF Alignment 
• En.2.R.CS.1	Read and understand 

the overall meaning of short, simple 
texts on familiar topics. 

• En.2.R.PA.1 Decode unfamiliar 
words by using phonemic awareness 
and blending strategies when 
reading. 

PIRLS Assessment Framework Alignment 
• P.5 Finding the topic sentence or 

main idea (when explicitly stated) 
• P.11 Discerning the overall message 

or theme of a text 
• P.18 Evaluating the likelihood that 

the events described could really 
happen 

Literacy Teaching Strategies:  
☐ Active response tools 
☐ Checklist / Data collection tools 
☒ Collaborative grouping 
☐ Deliberate reading pauses 
☐ Demonstration / Realia 
☐ Digital integration 
☐ Display visual elements 
☐ Elicit student opinions 
☒ Explicit academic vocabulary instruction 
☐ Flexible work structure 

☒ Full-class discussion  
☐ Gallery walk 
☐ Gradual release 
☒ Manipulatives 
☐ Merit-based rewards 
☐ Modelling 
☐ Monitoring tools  
☒ Multiple-choice interaction 
☐ Peer evaluation 
☒ Read aloud  

☐ Reading scavenger hunt 
☐ Scaffolding 
☒ Strategic questioning 
☐ Student-generated texts  
☐ Student-generated visual elements  
☐ Teacher-guided questioning 
☒ Text-based questions 
☒ Text-marking  
 
 

Links to prior learning: Reading literary texts, responding to text-based questions 
Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

• dissappearing 
• trees 
• wood 

• cutting down 
• paper 

• recycling 
• planting  

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 
Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate 
pausing to check learners’ 
understanding of the words 
in the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning 
of words and / or provide 
examples and definitions, 
as needed. 

Enhanced Learning Environment 
Teachers may include words from 
the academic vocabulary inventory 
in the physical classroom 
environment through the use of a 
word wall or other display suitable 
for lexis development.  Images, 
defintions and examples of usage, 
teacher-generated or student-
generated, can be included.  
 
 

Resources / equipment needed: Bridge to Succes Grade 3 Learner Book, Bridge to 
Success Grade 3 Activity Book, Literacy Focus Lesson 1 Student Resources  



TASKS & ACTIVITIES 

Starter                                                                                                                                   10 Minutes 
1. Place students in partnerships or collabortive groups.  
2. Distribute manipulatives.  
3. Display or write the words ‘trees’, ‘disappearing’, ‘wood’, ‘recycling’, ‘planting’ on the 

whiteboard or smartboard.  
4. Teachers may choose to introduce / disambiguate the academic vocabulary words by 

asking students the following questions: Do you know these words?  What do they 
mean? 

5. Direct students to work with their partner / small group to match words and phrases with 
photos by using manipulatives on Pg. 1 in the student resources.   

6. Circulate to monitor progress and offer assistance as needed.  
7. If time allows, elicit student responses to share correct matching responses with the full 

class.  

Concept and Skill Development                                                                                         10 Minutes 
1. Direct students to turn to Pg. 133 in the Learner’s Book.  
2. Conduct a shared reading of ‘Disappearing Trees’.   
3. Teachers may choose to read the text out loud to students, choose a student volunteer or 

volunteer(s) to read out loud and / or conduct a choral reading of the passage.  
4. During reading, direct students to mark the text with an (T) when they see information 

about trees, and (R) when they see information about recycling and a (P) when they see 
information about palnting.. 

5. Teachers may choose to pause during reading and model text-marking for students. 

Practice and Application                                                                                                     15  Minutes 
1. Place students in pairs or small collaborative groups to respond to muliple choice 

questions and find information to support their answers in the text on Pg. 2 in the student 
resources. 

2. Teachers may choose to model responding and finding information in the text to suppor 
their answers prior to resleasing the task to students.  

3. Direct students to begin responding to questions.  Circulate to monitor progress and offer 
assistance as needed.  

4. If time allows, teachers may choose to conduct a brief, full-class revision of student ideas.  

Plenary                                                                                                                                   5 Minutes 
1. Direct students to turn to Pg. 133 in the Learner’s Book.  
2. Ask students: What will you do to save trees? 
3. Direct students to discuss the quesiton using the vocabulary and phrases in Pg. 133 in 

the Learner’s Book.  
4. If time allows, teachers may choose to conduct a brief, full-class discussion of students’ 

ideas.  
	

	

	

	

	

	



Disappearing Trees Vocabulary Manipulatives 
 

 

 

	

 

	

	

	

	

 



Disappearing Trees Vocabulary 
 

disappearing trees 
 

cutting down 
 

wood 

	

 

paper 
	

recycling paper 
	

planting trees 
	

saving the world 
	

 



Disappearing Trees Reading Questions 
 

What title would you 
choose for this text?  
 
A. Animals in Danger 
B. Children Save the World 
C. Help the Environment 

Write a sentence with information to help answer this 
question. 
 
All over the world, people are cutting down trees. 
 
Children all over the world can help to save trees. 
 
(Other choices are possible.) 

What happens when trees 
are cut down?  
 

A. The animals are 
happy. 

B. The animals are sad. 
C. The animals have 

nowhere to live. 

Write a sentence with information to help answer this 
question. 
 
When trees are cut down, animals lose their homes. 

How can children help save 
trees?  
 

A. by cutting down trees 
and by throwing paper in 
the bin 
B. by reusing paper and 
growing trees 
C. by visiting a forest 

Write a sentence with information to help answer this 
question. 
 
In some schools, children plant trees. 
 
In many schools, children recycle paper. 
 
(Other options are possible.) 
 

 
	

	

	



ANSWER	KEY	 	 	 	 	 	 																																												Disappearing	Trees	
	

ITEM PURPOSE PROCESS OUTCOME MARKS KEY 

1 

Acquire and Use 
Information 

Focus on and Retrieve 
Explicitly Stated 
Information 

P.5 Finding the topic sentence or 
main idea (when explicitly stated) 2 C 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 

2 

Acquire and Use 
Information 

Focus on and Retrieve 
Explicitly Stated 
Information 

P.11 Discerning the overall 
message or theme of a text 2 C 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 

3 

Acquire and Use 
Information 

Focus on and Retrieve 
Explicitly Stated 
Information 

P.18 Evaluating the likelihood 
that the events described could 
really happen 

2 B 

2 – Learner chooses the correct response to the question and identifies relevant information from the passage to 
support their answer. 

1 – Learner chooses the correct answer but does not identify relevant information from the passage to support their 
answer.  

0 – Learner does not choose the correct answer and does not identify relevant information from the passage. 
 

 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 



Literacy Lesson Reflection and Monitoring  
 

 
I. Lesson Reflection 
 

Read each description and tick the box that applies, selecting ‘Yes’, ‘Partially’ 
or ‘No’. 
 

Description Yes Partially No 
(1) The teacher resources were 

used effectively to prepare 
for and implement the 
literacy lesson. 

   

(2) The student resources helped 
all learners achieve the 
lesson objectives. 

   

(3) The instructional sequence in 
the lesson helped all 
learners achieve the lesson 
objective(s). 

   

(4) All learners were able to 
access the text(s) under 
study in the lesson. 

   

(5) All learners were able to 
respond to text-based 
questions. 

   

(6) All learners were fully 
engaged in text-based tasks 
and activities. 

   

(7) Student work samples have 
been retained for further 
evaluation.  

   

 

II. Student Achievement Inventory 
 

Read each description and write the number of students for each achievement 
level: ‘Exemplary’, ‘Proficient’ and ‘Emerging’.  Consult student work generated 
during the lesson to determine learners’ achievement levels.   
 

Exemplary learners demonstrated overall mastery of the skill.  Proficient 
leaners demonstrated partial mastery of the skill.  Emerging learners did not 
demonstrate mastery of the skill.  
 

Description Exemplary Proficient Emerging 
(9) Finding the topic sentence or 

main idea (when explicitly 
stated) 

   

(10) Discerning the overall 
message or theme of a text    

(11) Evaluating the likelihood that 
the events described could 
really happen 

   

 

1. Go to INSERT LINK to submit your responses to items (1) to (8). 

2. Go to INSERT LINK to record your responses to items (9) to (11) in the tracker 

III. Collaboration 

(8) Mark each collaborative 
practice that you engaged 
in with a colleague who 
teaches Arabic:  

o Pre-lesson planning 
with a colleague. 

o Pre-lesson sharing of 
resources and / or 
ideas. 

o Post-lesson discussion 
of student 
achievement. 

o Post-lesson reflection 
and planning next 
steps. 
 

NOTES 

______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________
______________ 



NAME _________________________________                                        CLASS_________________ 

 

Read the information and look at the picture.   

1. What is a fossil?  

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
 

2. Does the picture help you understand what a ‘fossil’ is?  Why or why not? 

__________________________________________________________

__________________________________________________________

__________________________________________________________

__________________________________________________________ 
 

From The Giant Tooth Mystery 

A fossil is the remains of any creature or plant that lived on the Earth many, 

many years ago. People have been finding fossils for thousands of years in 

rocks and cliffs and beside lakes.  We now know that some of these fossils 

were from dinosaurs. 
 

 
 

 



NAME _________________________________                                        CLASS_________________ 

 

 

 

 

 

From The Giant Tooth Mystery 

Long ago, people who found huge fossils did not know what they were.  

Some thought the big bones came from large animals that they had seen 

or read about, such as hippos or elephants. But some of the bones people 

found were too big to have come from even the biggest hippo or elephant.  

These enormous bones led some people to believe in giants. 

Hundreds of years ago in France, a man named Bernard Palissy had 

another idea. He was a famous pottery maker. When he went to make his 

pots, he found many tiny fossils in the clay. He studied the fossils and wrote 

that they were the remains of living creatures. This was not a new idea.  But 

Bernard Palissy also wrote that some of these creatures no longer lived  on 

earth. They had completely disappeared. They were extinct. 

Was Bernard Palissy rewarded for his discovery? No! He was put in prison for 

his ideas. 

As time went by, some people became more open to new ideas about 

how the world might have been long ago.  Then, in the 1820s, a huge fossil 

tooth was found in England. It is thought that Mary 

Ann Mantell, the wife of fossil expert Gideon Mantell 

was out for a walk when she saw what looked like 

a huge stone tooth. Mary Ann Mantell knew the big 

tooth was a fossil, and took it home to her husband. 

When Gideon Mantell first looked at the fossil tooth, 

he thought it had belonged to a plant eater 

because it was flat and had ridges. It was worn 

down from chewing food. It was almost as big as 

the tooth of an elephant. But it looked nothing like 

an elephant’s tooth. 

 

 



NAME _________________________________                                                                                                    CLASS_________________ 

 

Instructions: Read EVENT 1 then circle the correct answer for EVENT 2.  Then, find information from the article 

that shows your answer.    

 
EVENT 1 EVENT 2 INFORMATION FROM THE ARTICLE 

3. People 

found very big 

bones. 

A. Hippos and elephants are large 

animals.  

B. Some people long ago believed 

in giants. 

 

4. Bernard 

Palissy used 

clay to make 

pots. 

A. He was famous.  

B. He found fossils in the clay. 
 

5. Bernard 

Palissy studied 

the fossils. 

A. He had a new idea. 

B. He did not understand why the 

fossils were in the clay.  

 

6. People were 

not ready for 

Bernard 

Palissy’s new 

idea. 

A. He was rewarded for his 

discovery. 

B. He was put in prison. 

 

7. Mary Ann 

Mantell found 

a fossil tooth. 

A. She took it to her husband to 

study. 

B. She studied the tooth to learn 

more about it. 

 

8. The big tooth 

had ridges and 

it was flat. 

A. Gideon Mantell thought the big 

tooth belonged to a plant eater. 

B. Gideon Mantell thought the big 

tooth belonged to an elephant. 

 

 



LITERACY FOCUS LESSON 4 
LESSON PLAN LESSON: The Giant Tooth Mystery 1 

Teacher: Subject: English 

Grade: 3 Unit: –  Date: Week 9 

Objective(s): 1. Learners will read and understand a short informative text. 
                       2. Learners will analyse a short informative text by responding to questions. 

NELCF Alignment 

 En.2.R.CS.1 Read and understand the 

overall meaning of short, simple texts 

on familiar topics. 

 En.2.R.PA.1 Decode unfamiliar words 
by using phonemic awareness and 
blending strategies when reading. 

PIRLS Assessment Framework 
Alignment 

 P.3 Searching for definitions of words or 

phrases 

 P.7 Inferring that one event caused another 

event 

Literacy Teaching Strategies:  

☐ Active response tools 

☒ Checklist / Data collection tools 

☒ Collaborative grouping 

☒ Deliberate reading pauses 

☒ Demonstration / Realia 

☐ Digital integration 

☐ Display visual elements 

☐ Elicit student opinions 

☒ Explicit academic vocabulary instruction 

☒ Flexible work structure 

☒ Full-class discussion  

☐ Gallery walk 

☐ Gradual release 

☐ Manipulatives 

☐ Merit-based rewards 

☐ Modelling 

☐ Monitoring tools  

☐ Multiple-choice interaction 

☐ Peer evaluation 

☒ Read aloud  

☐ Reading scavenger hunt 

☐ Scaffolding 

☒ Strategic questioning 

☐ Student-generated texts  

☐ Student-generated visual elements  

☒ Teacher-guided questioning 

☐ Text-based questions 

☒ Text-marking  

 
 

Links to prior learning: Reading informative texts, responding to text-based questions 

Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

 fossil 

 remains 

 creature 

 dinosaurs 

 huge 

 hippos 

 elephants 

 enormous 

 famous 

 pottery 

 clay 

 dissappeared 

 extinct 

 discovery 

 expert  

 ridges 

 gulped 

 mystery 

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 

Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate 
pausing to check learners’ 
understanding of the words 
in the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning 
of words and / or provide 
examples and definitions, 
as needed. 

Enhanced Learning Environment 
Teachers may include words from 
the academic vocabulary inventory 
in the physical classroom 
environment through the use of a 
word wall or other display suitable 
for lexis development.  Images, 
defintions and examples of usage, 
teacher-generated or student-
generated, can be included.  
 
 

Resources / equipment needed: The Giant Tooth Mystery Student Resources, A bell, 
musical instrument or other item that makes noise 

 



TASKS & ACTIVITIES 

Starter                                                                                                                                   10 Minutes 

1. Distribute student resources.  

2. Teachers may choose to displa the text, photo and questions from the student resources, 

Pg. 1, on the white board or smartboard.  

3. Conduct a shared reading reading of the introductory text and ask students the following 

questions:  

- What is a fossil? 

- Does the picture help you understand what a fossil is?  Why or why not?  

4. Teachers may choose to direct students to think about the questions independently and 

write down their ideas and / or discuss the questions with a partner or in a small 

collaborative group.  

5. Elicit responses from students and conduct a brief, full-class discussion of their ideas.  

Concept and Skill Development                                                                                 15 – 20 Minutes 

1. Use a bell (or musical instrument / other item that makes noise) to conduct a brief 
demonstration.  

2. Write the words ‘event’ and ‘cause’ on the whiteboard or display them on the smartboard. 
3. Ring the bell (or make another noise), or choose a student volunteer to do so.  Teachers 

may choose to modify this activity by distributing items that make noise to students and 
allowing them to participate in the demonstration.  Teachers may also clap instead of 
using an item to make noise and / or invite student to participate in the demonstration by 
clapping.  

4. Ask students the following questions:  
- Why did you hear a noise? 
- Where did the noise come from? 
- What event caused you to hear a noise? 

5. Use academic vocabulary to explain that an event – ringing the bell (or other action) 
caused another event – students heard a sound. 

6. Teachers may choose to display the connected events on the whiteboard or smartboard 
as follows:  

 
 
 
 
 
 
7.   Explain that events in stories and articles work in the same way and sometimes one event 

causes another event to happen, just like with the bell and the sound.  

Practice and Application                                                                                             10 – 15  Minutes 

1. Conduct a shared reading of the text in the student resources on Pg. 2.   
2. During readint, direct students to mark the text if they see an event that caused another 

event.  
3. Teachers may choose to pause deliberately during reading to draw students’ attention to 

connected events and / or question students about connected events in the article.  
Teachers may choose to ask:  

- Why did this happen? 
- What happened first?  What happened next? 
- Did this event cause something else to happen?  

4. After reading, if time allows, conduct a brief, full-class discussion of connected events in 
the article. 

EVENT 1 

I rang a bell.  

EVENT 2 

You heard a sound. 

EVENT 1 caused 

EVENT 2. 



Plenary                                                                                                                                   5 Minutes 

1. Display the following questions on the whiteboard or smartboard:  
- What is a cause? 
- What is an event? 
- How are causes and events connected? 

2. Direct students to work independently to write their answers on a sticky note or piece of 
scratch paper.  

3. If time allows, teachers may choose to conduct a brief, full-class discussion of student 
ideas. 

4. Collect student responses at the end of the lesson or as they exit the classroom.  
5. Review student responses to determine their comprehension of key lesson concepts 

and / or the need for additional teaching and revision in the subseuqent lesson.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



LITERACY FOCUS LESSON 4 
LESSON PLAN LESSON: The Giant Tooth Mystery 2 

Teacher: Subject: English 

Grade: 3 Unit: –  
Date: Week 
9 

Objective(s): 1. Learners will read and understand a short informative text. 
                       2. Learners will analyse a short informative text by creating a visual response   
                           to a question. 

NELCF Alignment 

 En.2.R.CS.1 Read and understand the 

overall meaning of short, simple texts on 

familiar topics. 

 En.2.R.PA.1 Decode unfamiliar words by 
using phonemic awareness and blending 
strategies when reading. 

PIRLS Assessment Framework 
Alignment 

 P.1 Identifying and retrieving information 

that is relevant to the specific goal of 

reading 

 P.7 Inferring that one event caused 
another event  

Literacy Teaching Strategies:  

☐ Active response tools 

☐ Checklist / Data collection tools 

☐ Collaborative grouping 

☐ Deliberate reading pauses 

☐ Demonstration / Realia 

☐ Digital integration 

☐ Display visual elements 

☐ Elicit student opinions 

☐ Explicit academic vocabulary instruction 

☐ Flexible work structure 

☐ Full-class discussion  

☐ Gallery walk 

☐ Gradual release 

☐ Manipulatives 

☐ Merit-based rewards 

☐ Modelling 

☐ Monitoring tools  

☐ Multiple-choice interaction 

☐ Peer evaluation 

☐ Read aloud  

☐ Reading scavenger hunt 

☐ Scaffolding 

☐ Strategic questioning 

☐ Student-generated texts  

☐ Student-generated visual 

elements  
☐ Teacher-guided questioning 

☐ Text-based questions 

☐ Text-marking  

 
 

Links to prior learning: Reading informative texts, responding to text-based questions 

Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

 fossil 

 remains 

 creature 

 dinosaurs 

 huge 

 hippos 

 elephants 

 enormous 

 famous 

 pottery 

 clay 

 dissappeared 

 extinct 

 discovery 

 expert  

 ridges 

 gulped 

 mystery 

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 

Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate pausing 
to check learners’ 
understanding of the words in 
the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning of 
words and / or provide 
examples and definitions, as 
needed. 

Enhanced Learning 
Environment 
Teachers may include words 
from the academic vocabulary 
inventory in the physical 
classroom environment through 
the use of a word wall or other 
display suitable for lexis 
development.  Images, defintions 
and examples of usage, teacher-
generated or student-generated, 
can be included.  
 
 



Resources / equipment needed: The Giant Tooth Mystery Student Resources, The Giant 
Tooth Mystery 2 Manipulatives 

TASKS & ACTIVITIES 

Starter                                                                                                                                     5 Minutes 

1. Remind students of the demonstration from the previous lesson: In our last lesson, I rang 

I a bell.  (Modify to fit the demonstration that occurred.)  Describe what happened in our 

classroom.  Use the words ‘cause’ and ‘event’ in your answer. 

2. Direct students to write down their ideas and / or discuss the prompt with a partner or 

small collaborative group.  

3. Conduct a brief full-class discussion of students ideas.  Guide students to use academic 

vocabular words ‘cause’ and ‘event’ correctly.  

Concept and Skill Development                                                                                 15 – 20 Minutes 

1. Activate students’ prior knowledge by showing the example from the demonstration on 
the whiteboard or smartboard:  
 

 
 
2. Remind students that they read an article in the previous lesson called ‘The Giant Tooth 

Mystery’ and that some events in the article caused other events to happen.  
3. Teachers may choose to ask students the following questions to activate prior 

knowledege of the article:  
- What was the article about? 
- What events happened? 

Practice and Application                                                                                             15 – 20  Minutes 

1. Direct students to turn to Pg. 3 in the student resources.  
2. Explain that students are going to work with a partner or in a group to find connected 

events in ‘The Giant Tooth Mystery’.  
3. Read Event 1 in the first row out loud to learners. 
4. Model identifying Event 2 and finding information in the text to support your answer on 

the whiteboard or smartboard and direct students to follow along and complete the task 
with your on their page.  

5. Distribute manipulatives.  
6. Direct students to identify the correct event in the EVENT 2 column by selecting A or B. 
7. Direct students to find words from the text that show where the find their answers and 

glue or stick them in the INFORMATION column. 
8. Circulate to monitor student progress and offer assistance as needed.  

Plenary                                                                                                                                   5 Minutes 

1. Display the following text on the smartboard or whiteboard:  
   Gideon Mantell was really puzzled by the big tooth. No reptile that he knew about      

         chewed its food.  Reptiles gulped their food, and so their teeth didn’t become worn  
         down. It was a mystery. 
2. Direct students to write their responses to the following questions on sticky notes or 

scratch paper:  
- What event do you think will happen next?   
- Why do you think this? 

3. If time allows, teachers may choose to conduct a brief, full-class discussion of student 



ideas. 
4. Collect student responses at the end of the lesson or as they exit the classroom.  
5. Review student responses to determine their comprehension of key lesson concepts and 

/ or the need for additional teaching and revision in subseuqent lessons. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Giant Tooth Mystery 2 – Manipulatives 

 

‘But some of the bones people found were too big to have 

come from even the biggest hippo or elephant.  These 

enormous bones led some people to believe in giants.’ 

‘When he went to make his pots, he found many tiny fossils in 

the clay.’ 

‘He studied the fossils and wrote that they were the remains of 

living creatures. This was not a new idea.  But Bernard Palissy 

also wrote that some of these creatures no longer lived  on 

earth. They had completely disappeared. They were extinct.’ 

‘Was Bernard Palissy rewarded for his discovery? No! He was 

put in prison for his ideas.’ 

‘Mary Ann Mantell knew the big tooth was a fossil, and took it 

home to her husband.’ 

‘When Gideon Mantell first looked at the fossil tooth, he 

thought it had belonged to a plant eater because it was flat 

and had ridges.’ 

 

 

 

 

 

 

 

 

 

 

 

 



Events in The Giant Tooth Mystery 

EVENT 1 EVENT 2 INFORMATION FROM THE ARTICLE 

People found very 
big bones. 

Some people long ago 
believed in giants. 

‘But some of the bones people found were too 
big to have come from even the biggest hippo 
or elephant.  These enormous bones led 
some people to believe in giants.’ 

Bernard Palissy 
used clay to make 
pots. 

He found fossils in the clay. 
‘When he went to make his pots, he found 
many tiny fossils in the clay.’ 

Bernard Palissy 
studied the fossils. 

He had a new idea.  

‘He studied the fossils and wrote that they 
were the remains of living creatures. This was 
not a new idea.  But Bernard Palissy also 
wrote that some of these creatures no longer 
lived  on earth. They had completely 
disappeared. They were extinct.’ 

People were not 
ready for Bernard 
Palissy’s new 
idea. 

He was put in prison. 
‘Was Bernard Palissy rewarded for his 
discovery? No! He was put in prison for his 
ideas.’ 

Mary Ann Mantell 
found a fossil 
tooth. 

She took it to her husband to 
study. 

‘Mary Ann Mantell knew the big tooth was a 
fossil, and took it home to her husband.’ 

The big tooth had 
ridges and it was 
flat. 

Gideon Mantell thought the 
big tooth belonged to a plant 
eater. 

‘When Gideon Mantell first looked at the fossil 
tooth, he thought it had belonged to a plant 
eater because it was flat and had ridges.’ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ANSWER KEY                                       The Giant Tooth Mystery 
ITEM PURPOSE PROCESS OUTCOME MARKS KEY 

1 

Acquire and Use 
Information 

Focus on and Retrieve 
Explicitly Stated 
Information 

P.3 Searching for definitions of 
words or phrases 

1 - 

1 – Response provides an accurate, text-based definition of the word ‘fossil’.  Response is expressed clearly and 
is free of errors that impede comprehension.  

0 – Response does not provide an accurate, text-based definition of the word ‘fossil’.  Response may not be 
expressed clearly and / or contains errors that impede comprehension. 

2 

Acquire and Use 
Information 

Focus on and Retrieve 
Explicitly Stated 
Information 

P.3 Searching for definitions of 
words or phrases 

1 - 

1 – Response includes a clear explanation of how the text helped the learner define the word ‘fossil’.  Response is 
free of errors that impede comprehension. 

0 – Response does not include a clear explanation of how the picture helped the learner understand the word 
‘fossil’.  The response may contain errors that impede comprehension.  

3 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 B Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to support 
their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to support 
their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

4 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 B Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to 
support their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to support 
their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

5 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 A Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to 
support their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to support 
their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

6 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 B Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to 
support their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to support 
their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

7 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 A Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 



2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to 
support their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to support 
their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

8 

Acquire and Use 
Information 

Make Straightforward 
Inferences 

P.7 Inferring that one event 
caused another event 

2 A Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – The learner identified EVENT 2 correctly and cited relevant phrases and / or sentences from the text to 
support their answer. 

1 – The learner identified EVENT 2 correctly OR cited relevant phrases and / or sentences from the text to 
support their answer. 

0 – The learner did not identify EVENT 2 correctly and did not cite relevant phrases and / or sentences from the 
text to support their answer. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Literacy Lesson Reflection and Monitoring  

 

 

I. Lesson Reflection 
 

Read each description and tick the box that applies, selecting ‘Yes’, ‘Partially’ 

or ‘No’. 
 

Description Yes Partially No 

(1) The teacher resources were 
used effectively to prepare 
for and implement the 
literacy lesson. 

   

(2) The student resources helped 
all learners achieve the 
lesson objectives. 

   

(3) The instructional sequence in 
the lesson helped all 
learners achieve the lesson 
objective(s). 

   

(4) All learners were able to 
access the text(s) under 
study in the lesson. 

   

(5) All learners were able to 
respond to text-based 
questions. 

   

(6) All learners were fully 
engaged in text-based tasks 
and activities. 

   

(7) Student work samples have 
been retained for further 
evaluation.  

   

 

II. Student Achievement Inventory 
 

Read each description and write the number of students for each achievement 

level: ‘Exemplary’, ‘Proficient’ and ‘Emerging’.  Consult student work generated 

during the lesson to determine learners’ achievement levels.   
 

Exemplary learners demonstrated overall mastery of the skill.  Proficient 

leaners demonstrated partial mastery of the skill.  Emerging learners did not 

demonstrate mastery of the skill.  
 

Description Exemplary Proficient Emerging 

(9) Identifying and retrieving 
information that is relevant to 
the specific goal of reading 

   

(10) Searching for definitions of 
words or phrases 

   

(11) Inferring that one event 
caused another event 

   

 

 1. Go to INSERT LINK to submit your responses to items (1) to (8). 

2. Go to INSERT LINK to record your responses to items (9) to (11) in the tracker. 

III. Collaboration 

(8) Mark each collaborative 

practice that you engaged 

in with a colleague who 

teaches Arabic:  

o Pre-lesson planning 

with a colleague. 

o Pre-lesson sharing of 

resources and / or 

ideas. 

o Post-lesson discussion 

of student 

achievement. 

o Post-lesson reflection 

and planning next 

steps. 

 

NOTES 

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________ 



NAME _________________________________                                        CLASS_________________ 

1 
 

 

1. What did the farmer set 

out to look for at the 

beginning of the story? 
A. a calf 

B. herders 

C. rocky cliffs 

D. an eagle chick 

 

2. Where did the farmer find 

the eagle chick? 

A. in its nest 

B. by the riverbed 

C. on a ledge of rock 

D. among the reeds  

 

3. What in the story shows 

that the farmer was 

careful with the eagle 

chick? 

A. He carried the eagle 

chick in both hands. 

B. He brought the eagle 

chick to his family.  

C. He put the eagle 

chick back in its nest.  

D. He searched the 

riverbed for the 

eagle chick. 

 

4. What did the farmer do 

with the eagle chick 

when he brought it 

home? 

A. He taught it to fly.  

B. He set it free. 

C. He trained it to be a 

chicken. 

D. He made a new nest 

for it.

From Fly, Eagle, Fly 

A farmer went out one day to search for a lost 

calf. The herders had returned without it the 

evening before. And that night there had 

been a terrible storm.  

 

He went to the valley and searched by the 

riverbed, among the reeds, behind the rocks 

and in the rushing water.  

 

He climbed the slopes of the high mountain 

with its rocky cliffs. He looked behind a large 

rock in case the calf had huddled there to 

escape the storm. And that was where he 

stopped. There, on a ledge of rock, was a 

most unusual sight. An eagle chick had 

hatched from its egg a day or two earlier, 

and had been blown from its nest by the 

terrible storm.  

 

He reached out and cradled the chick in 

both hands. He would take it home and care 

for it.  

 

He was almost home when the children ran 

out to meet him. “The calf came back by 

itself!” they shouted.  

 

The farmer was very pleased. He showed the 

eagle chick to his family, then placed it 

carefully in the chicken house among the 

hens and chicks. 

 

“The eagle is the king of the birds,” he said, 

“but we shall train it to be a chicken.” 

 

So, the eagle lived among the chickens, 

learning their ways. As it grew, it began to 

look quite different from any chicken they 

had ever seen. 
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From Fly, Eagle, Fly 

One day a friend dropped in for a visit. The friend saw the bird among the 

chickens. “Hey! That is not a chicken. It’s an eagle!”  

 

The farmer smiled at him and said, “Of course it’s a chicken. Look— it walks 

like a chicken, it eats like a chicken. It thinks like a chicken. Of course it’s a 

chicken.”  

 

But the friend was not convinced. “I will show you that it is an eagle,” he 

said.  

 

The farmer’s children helped his friend catch the bird. It was fairly heavy, 

but the farmer’s friend lifted it above his head and said, “You are not a 

chicken but an eagle. You belong not to the earth but to the sky. Fly, Eagle, 

fly!”  

 

The bird stretched out its wings, looked about, saw the chickens feeding, 

and jumped down to scratch with them for food.  

 

“I told you it was a chicken,” the farmer said, and he roared with laughter. 

 

 

 

 

5. During the friend’s first visit, the eagle chick behaved like a chicken.  Draw 

a picture showing how the eagle behaved like a chicken. 
 

 



LITERACY FOCUS LESSON 2 
LESSON PLAN LESSON: Fly, Eagle, Fly 1 

Teacher: Subject: English 

Grade: 3 Unit: –  Date: Week 4 

Objective(s): 1. Learners will read and understand a short literary text. 
                       2. Learners will analyse a short literary text by responding to questions. 

NELCF Alignment 

 En.2.R.CS.1 Read and understand the 

overall meaning of short, simple texts 

on familiar topics. 

 En.2.R.PA.1 Decode unfamiliar words 
by using phonemic awareness and 
blending strategies when reading. 

PIRLS Assessment Framework 
Alignment 

 P.1 Identifying and retrieving information that 

is relevant to the specific goal of reading 

 P.2 Looking for specific ideas 

 P.8 Giving the reason for a character’s action 
 

Literacy Teaching Strategies:  

☐ Active response tools 

☐ Checklist / Data collection tools 

☒ Collaborative grouping 

☒ Deliberate reading pauses 

☐ Demonstration / Realia 

☐ Digital integration 

☒ Display visual elements 

☐ Elicit student opinions 

☐ Explicit academic vocabulary instruction 

☒ Flexible work structure 

☒ Full-class discussion  

☐ Gallery walk 

☒ Gradual release 

☐ Manipulatives 

☐ Merit-based rewards 

☒ Modelling 

☒ Monitoring tools  

☐ Multiple-choice interaction 

☐ Peer evaluation 

☒ Read aloud  

☐ Reading scavenger hunt 

☐ Scaffolding 

☒ Strategic questioning 

☐ Student-generated texts  

☒ Student-generated visual elements  

☒ Teacher-guided questioning 

☒ Text-based questions 

☒ Text-marking  

 
 

Links to prior learning: Reading literary texts, responding to text-based questions 

Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

 calf 

 herder 

 riverbed 

 slopes 

 cliffs 

 nest 

 eagle 

 chick  

 hatch 

 chicken 

 king 

 train 

 stretch 

 wings 

 earth 

 sky 

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 

Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate 
pausing to check learners’ 
understanding of the words 
in the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning 
of words and / or provide 
examples and definitions, 
as needed. 

Enhanced Learning Environment 
Teachers may include words from 
the academic vocabulary inventory 
in the physical classroom 
environment through the use of a 
word wall or other display suitable 
for lexis development.  Images, 
defintions and examples of usage, 
teacher-generated or student-
generated, can be included.  
 
 

Resources / equipment needed: Fly, Eagle, Fly Student Resource 



TASKS & ACTIVITIES 

Starter                                                                                                                                     5 Minutes 

1. Display the word ‘Fly’ on the whiteboard or smartboard. 

2. Ask students the following questions: What is flying?  Can you think of any animals or 

things that can fly? 

3. Teachers may choose to have learners work independently to think about the questions 

and write down their ideas OR direct learners to discuss the questions with a partner or in 

a small collaborative group. 

4. Allow students sufficient time to process the questions and circulate to monitor progress 

and offer assistance, as needed.  

5. Elicit responses and conduct a brief, full-class discussion of student ideas. 

6. Explain that students will read a story during the lesson called ‘Fly, Eagle, Fly’ about an 

animal that can fly. 

Concept and Skill Development                                                                                 15 – 20 Minutes 

1. Distribute student resources.  Teachers may choose to display the text and questions on 
Pg. 1 on the smartboard. 

2. Read the first paragraph of the text out loud to students, choose a student volunteer to 
read out loud, or conduct a choral reading. 

3. After reading the first paragraph, read Question 1 to students.  
4. Ask students: Where can you find the answer to the question in the story? 
5. Direct students to find the place in the story where they can find the answer and write the 

number ‘1’. 
6. Teachers may choose to model the process on the smartboard while students complete 

the task. 
7. After locating the answer to Question 1 I nthe text, guide students to mark the correct 

answer (A). 

Practice and Application                                                                                             15 – 20  Minutes 

1. Explain that students will work with a partner or in a small group to find the answers to 
Questions 2, 3 and 4.  

2. Remind students to find the answer in the text first and write the question number next to 
the information, then mark the correct answer to the question.  

3. Teachers may choose to write or display steps to answer Questions 2, 3 and 4 on their 
whiteboard or smartboard.  

4. While students work on the questions, circulate to monitor progress and offer assistance 
where needed. 

5. If time allows, teachers may choose to elicit responses to Question 2, 3 and 4 from 
students and conduct a brief, full-class discussion of student ideas. 

Plenary                                                                                                                                   5 Minutes 

1. Display the following question on the whiteboard or smartboard: What do you think will 
happen next in ‘Fly, Eagle, Fly’?  What do you think the farmer will do?  What do you 
think the eagle will do?  

2. Direct learners to write their responses on sticky notes or scratch paper. 
3. Collect learners’ responses at the end of the lesson and / or as they exit the classroom.  
4. Review learners’ responses to gage comprehension of the text and learners’ ability to 

respond to text-based questions. 

 

 

 



LITERACY FOCUS LESSON 2 
LESSON PLAN LESSON: Fly, Eagle, Fly 2 

Teacher: Subject: English 

Grade: 3 Unit: –  Date: Week 4 

Objective(s): 1. Learners will read and understand a short literary text. 
                       2. Learners will analyse a short literary text by creating a visual response to a                  
                           question. 

NELCF Alignment 

 En.2.R.CS.1 Read and understand the 

overall meaning of short, simple texts on 

familiar topics. 

 En.2.R.PA.1 Decode unfamiliar words 
by using phonemic awareness and 
blending strategies when reading. 

PIRLS Assessment Framework 
Alignment 

 P.1 Identifying and retrieving information 

that is relevant to the specific goal of 

reading 

 P.2 Looking for specific ideas 

 P.8 Giving the reason for a character’s 
action 

Literacy Teaching Strategies:  

☐ Active response tools 

☐ Checklist / Data collection tools 

☒ Collaborative grouping 

☒ Deliberate reading pauses 

☐ Demonstration / Realia 

☐ Digital integration 

☒ Display visual elements 

☐ Elicit student opinions 

☐ Explicit academic vocabulary instruction 

☒ Flexible work structure 

☒ Full-class discussion  

☐ Gallery walk 

☒ Gradual release 

☐ Manipulatives 

☐ Merit-based rewards 

☒ Modelling 

☒ Monitoring tools  

☐ Multiple-choice interaction 

☐ Peer evaluation 

☒ Read aloud  

☐ Reading scavenger hunt 

☐ Scaffolding 

☒ Strategic questioning 

☐ Student-generated texts  

☒ Student-generated visual elements  

☒ Teacher-guided questioning 

☒ Text-based questions 

☒ Text-marking  

 
 

Links to prior learning: Reading literary texts, responding to text-based questions 

Academic Vocabulary Inventory 
Students may not be familiar with the following vocabulary words found in the text under 
study in this lesson: 

 calf 

 herder 

 riverbed 

 slopes 

 cliffs 

 nest 

 eagle 

 chick  

 hatch 

 chicken 

 king 

 train 

 stretch 

 wings 

 earth 

 sky 

Teachers may choose flexibly from a range of vocabulary development strategies and 
resources to facilitate learer comprehension based on their students’ needs: 

Pre-teaching 
Teachers may choose to 
assign homework prior to 
teaching this lesson to 
facilitate learners’ initial 
engagement with the acadmic 
vocabulary inventory.  
Teachers may also pre-teach 
targeted vocabulary by 
introducing words, definitions, 
usage and / or images prior to 
teaching this lesson. 

Concurrent Teaching 
Teachers may choose to 
engage in deliberate 
pausing to check learners’ 
understanding of the words 
in the academic vocabulary 
inventory as they encounter 
them in the text to 
disambiguate the meaning 
of words and / or provide 
examples and definitions, 
as needed. 

Enhanced Learning Environment 
Teachers may include words from 
the academic vocabulary inventory 
in the physical classroom 
environment through the use of a 
word wall or other display suitable 
for lexis development.  Images, 
defintions and examples of usage, 
teacher-generated or student-
generated, can be included.  
 
 

Resources / equipment needed: Fly, Eagle, Fly Student Resources 



TASKS & ACTIVITIES 

Starter                                                                                                                                     5 Minutes 

1. Display the following question on the whiteboard or smartboard: What do you remember 

about the story ‘Fly, Eagle, Fly’?  What was it about? 

2. Teachers may choose to have learners work independently to think about the questions 

and write down their ideas OR direct learners to discuss the questions with a partner or in 

a small collaborative group. 

3. Allow students sufficient time to process the questions and circulate to monitor progress 

and offer assistance, as needed.  

4. Elicit responses and conduct a brief, full-class discussion of student ideas. 

5. Explain that students will conitnue reading ‘Fly, Eagle, Fly’. 

Concept and Skill Development                                                                                 15 – 20 Minutes 

1. Distribute student resources.  Teachers may choose to display the text and activity on Pg. 
2 on the smartboard. 

2. Read the text out loud to students, choose a student volunteer to read out loud, or 
conduct a choral reading. 

3. After reading, ask students: How did the eagle behave like a chicken?  Can you find a 
place in the story where that happened? 

4. Direct students to find the place in the story where they can find the answer and mark it 
by circling, highlighting or underlining. 

5. Teachers may choose to model the process on the smartboard while students complete 
the task. 

Practice and Application                                                                                             15 – 20  Minutes 

1. After learners have identified information in the text to help them complete the activity, 
direct learners to work with a partner or in a small group to create a drawing showing the 
eagle acting like a chicken.  

2. Circulate to monitor student progress and offer assistance where needed. 
3. If time allows, teachers may choose to ask some learners to share their work by showing 

and explaining their drawing to the class. 

Plenary                                                                                                                                   5 Minutes 

5. Display the following question on the whiteboard or smartboard: What do you think will 
happen next in ‘Fly, Eagle, Fly’?  What do you think the friend will do?  What do you 
think the eagle will do?  

6. Direct learners to write their responses on sticky notes or scratch paper. 
7. Collect learners’ responses at the end of the lesson and / or as they exit the classroom.  
8. Review learners’ responses to gage comprehension of the text and learners’ ability to 

respond to text-based questions. 

 

 

 

 

 

 

 

 

 



ANSWER KEY                                                            Fly, Eagle, Fly 
 

ITEM PURPOSE PROCESS OUTCOME MARKS KEY 

1 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.2 Looking for specific ideas 1 A 

Choice A is the best answer because the famer was looking for a lost calf. 

Choices B, C and D are incorrect because the farmer was not looking for herders, a rocky cliff, or an eagle chick. 

2 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.2 Looking for specific ideas 1 C 

Choice C is the best answer because the farmer found the eagle chick on a ledge of rock. 

Choices A, B and D are incorrect because the farmer did not find the eagle chick in its nest, by the riverbed nor 
among the reeds. 

3 

Literary Experience 
Make Straightforward 
Inferences 

P.8 Giving the reason for a 
character’s action 

1 A 

Choice A is the best answer because the text states that the farmer carried the eagle chick with both hands, 
suggesting that the farmer was careful with the eagle chick.  

Choices B, C and D are incorrect either because the details mentioned in the response are inaccurate or because 
the details mentioned in the response do not show that the farmer was careful with the eagle chick. 

4 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

1 C 

Choice C is the best answer because the text states that the farmer plans to train the eagle as a chicken. 

Choices A, B and D are incorrect because the farmer did not teach the eagle to fly, build a new nest for it or set it 
free. 

5 

Literary Experience 
Focus on and Retrieve 
Explicitly Stated 
Information 

P.1 Identifying and retrieving 
information that is relevant to the 
specific goal of reading 

2 – 

2 – The image includes more than one relevant detail from the passage showing how the eagle behaved like a 
chicken.   

1 – The image includes at least one relevant detail from the passage showing how the eagle behaved like a 
chicken. 

 
0 – The image does not include any relevant details from the passage showing how the eagle behaved like a 

chicken.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Literacy Lesson Reflection and Monitoring  

 

 

I. Lesson Reflection 
 

Read each description and tick the box that applies, selecting ‘Yes’, ‘Partially’ 

or ‘No’. 
 

Description Yes Partially No 

(1) The teacher resources were 
used effectively to prepare 
for and implement the 
literacy lesson. 

   

(2) The student resources helped 
all learners achieve the 
lesson objectives. 

   

(3) The instructional sequence in 
the lesson helped all 
learners achieve the lesson 
objective(s). 

   

(4) All learners were able to 
access the text(s) under 
study in the lesson. 

   

(5) All learners were able to 
respond to text-based 
questions. 

   

(6) All learners were fully 
engaged in text-based tasks 
and activities. 

   

(7) Student work samples have 
been retained for further 
evaluation.  

   

 

II. Student Achievement Inventory 
 

Read each description and write the number of students for each achievement 

level: ‘Exemplary’, ‘Proficient’ and ‘Emerging’.  Consult student work generated 

during the lesson to determine learners’ achievement levels.   
 

Exemplary learners demonstrated overall mastery of the skill.  Proficient 

leaners demonstrated partial mastery of the skill.  Emerging learners did not 

demonstrate mastery of the skill.  
 

Description Exemplary Proficient Emerging 

(9) Identifying and retrieving 
information that is relevant to 
the specific goal of reading 

   

(10) Looking for specific ideas    

(11) Giving the reason for a 
character’s action 

   

 

1. Go to INSERT LINK to submit your responses to items (1) to (8). 

2. Go to INSERT LINK to record your responses to items (9) to (11) in the tracker. 

III. Collaboration 

(8) Mark each collaborative 

practice that you engaged 

in with a colleague who 

teaches Arabic:  

o Pre-lesson planning 

with a colleague. 

o Pre-lesson sharing of 

resources and / or 

ideas. 

o Post-lesson discussion 

of student 

achievement. 

o Post-lesson reflection 

and planning next 

steps. 

 

NOTES 

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________

______________ 
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