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Progress in International Reading Literacy Study  

 



 

 

Introduction 

 

The Ministry of Education  works hard for the welfare of our country , the UAE , as well as for the welfare of our 

students . In this training package , we aim at training our students on specific language skills .Our aim is 

enabling teachers not to teach for the test but to teach for the skills . We are after “reading to learn”. To fulfill the 

UAE’s agenda of 2021 , we would like our students to acquire  high-level thinking skills . Skills and knowledge 

will enable students take their part in the society .Our students should be able to : 

 focus on and retrieve explicitly stated information . 

 make straightforward inferences. 

 interpret and integrate ideas and information . 

 evaluate and critique content and textual elements. 

One of the International exams is  PIRLS. It  represents a worldwide standard for Reading Comprehension at the 

Fourth Grade and is based on the broad notion of what the ability to read means - a notion that includes the 

ability to reflect on written texts and to use these texts as tools for attaining individual and societal goals. 

In this training package , the Ministry of Education has put together a compilation of PIRLS released items to 

train our students acquire the above-mentioned thinking skills.  

The Ministry of Education would like to thank the leadership of the schools and most importantly, all the 

teachers, in helping our students to work hard for the development of our country . 

 

 

 

Assessment Department 

Ministry of Education 



 

 

PIRLS 2016 Reading Framework 
 
 
The PIRLS 2016 Reading Framework and the instruments were developed to assess this framework that reflects 

 IEA’s commitment to be forward thinking and incorporate the latest approaches to  measuring the reading 

 achievement of young students in their fourth year of schooling. PIRLS is based on the broad notion of what the 

ability to read means—a notion that includes the ability to reflect on written texts and to use these texts as tools 

for attaining individual and societal goals. 
 
A Definition of Reading Literacy   
Reading literacy is the ability to understand and use those written language forms required by society 
and/or valued by the individual. Readers can construct meaning from texts in a variety of forms. They 
read to learn, to participate in communities of readers in school and everyday life, and for enjoyment. 
These include traditional written forms, such as books, magazines, documents, and newspapers, as well 
as digital forms such as email, text messaging, and Internet websites where a text is often integrated 
with various multimedia formats . 
Overview of the PIRLS Framework for Assessing Reading Achievement 
 
Based on reading purposes and comprehension processes, the PIRLS framework provides the 

foundation for the PIRLS assessment of students’ reading achievement in their fourth year of 

schooling, as well as for PIRLS Literacy ; a literacy assessment that is an easier version of 

PIRLS, and ePIRLS, which extends PIRLS to assess online reading.  

 

 

 

 

 

 

 

 



 

 

Exhibit 1:   The PIRLS Reading Purposes and Comprehension Processes 
 
 
 
 
 

Purposes for Reading 
 

Literary Experience 
 

Acquire and Use Information 
 

Processes of Comprehension 
 

Focus on and Retrieve Explicitly Stated Information 
 

Make Straightforward Inferences 
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PIRLS Framework Emphases in PIRLS, PIRLS Literacy, and ePIRLS 
 

Although the two reading purposes and four comprehension processes form the basis for assessing 
PIRLS as well as PIRLS Literacy and ePIRLS, there are some differences in emphases across the assessments.  
Exhibit 2: presents the reading purposes and processes assessed by PIRLS and the percentages of the test  
devoted to each for PIRLS, PIRLS Literacy, and ePIRLS. 
 
Exhibit 2: Percentages of the PIRLS, PIRLS Literacy, and ePIRLS Reading Assessments devoted to each reading 
purpose and comprehension process. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Purposes for Reading 
This will include reading for pleasure and personal interest, learning, and participation in 
society. PIRLS and PIRLS Literacy assessments focus on reading for interest or pleasure and 
reading to learn—that is, reading for literary experience and reading to acquire and use 
information.  
 
Reading for Literary Experience 
Readers engage with the text to become involved in events, settings, actions, consequences, characters, 
atmosphere, feelings, and ideas, and to enjoy language itself. In order to understand and appreciate literature, 
each reader must bring to the text his or her own experiences, feelings, appreciation of language, and 
knowledge of literary forms. The main form of literary texts used in the PIRLS and PIRLS Literacy assessments is 
narrative fiction.  
Reading to Acquire and Use Information 
The primary function of informational text is to provide information. For example, authors may elect to convey 
facts and explanations through an expository summary, a persuasive essay, or a balanced argument. A reader 
must bring to these texts a critical mind in forming his or her own opinion. 
Processes of Comprehension 
 PIRLS assesses four broad-based processes of comprehension typically used by fourth grade readers: focus on 
and retrieve explicitly stated information; make straightforward inferences; interpret and integrate ideas and 
information; and evaluate and critique content and textual elements. Transcending these processes are the 
metacognitive processes and strategies that allow readers to examine their understanding and adjust their 
approach . 
 

1-Focus on and Retrieve Explicitly Stated Information 
 
Readers may focus on ideas that confirm or contradict predictions they have made about the text’s meaning or 
that relate to their general purpose for reading.  
 

Reading tasks that may exemplify this type of text processing include the following: 
 
 Identifying information that is relevant to the specific goal of reading;  

 
 Looking for specific ideas;  

 
 Searching for definitions of words or phrases;  

 



 

 

 Identifying the setting of a story (e.g., time and place); and  
 
 Finding the topic sentence or main idea (when explicitly stated).  

 
2-Make Straightforward Inferences 
 
Making inferences allows readers to move beyond the surface of texts and to resolve the gaps in meaning 
that often occur in texts.  
 
Reading tasks that may exemplify this type of text processing include the following: 
 
 Inferring that one event caused another event; 
 
 Concluding what is the main point made by a series of arguments; Identifying generalizations made in 
the text; and 
 
 Describing the relationship between two characters. 
 
3- Interpret and Integrate Ideas and Information 
 
Readers interpret and integrate to construct a more specific or more complete understanding of the text by 
integrating personal knowledge and experience with meaning that resides within the text.  
Reading tasks that may exemplify this type of text processing include the following: 
 

 Discerning the overall message or theme of a text;  
 

 Considering an alternative to actions of characters;  
 

 Comparing and contrasting text information;  
 

 Inferring a story’s mood or tone; and  
 

 Interpreting a real-world application of text information.  
 

 



 

 

4- Evaluate and Critique Content and Textual Elements 
 
 The text content, or meaning, may be evaluated and critiqued from a personal perspective or with an 
objective view. This process may require readers to make a justified judgment, drawing on their 
interpretations and weighing their understanding of the text against their understanding of the world—
rejecting, accepting, or remaining neutral to the text’s representation.  
 
Reading tasks that may exemplify this type of text processing include the following: 
 

 Judging the completeness or clarity of information in the text;  
 

 Evaluating the likelihood that the events described could really happen;  
 

 Evaluating how likely an author’s argument would be to change what people think and do;  
 

 Judging how well the title of the text reflects the main theme;  
 

 Describing the effect of language features, such as metaphors or tone; and  
 

 Determining an author’s perspective on the central topic.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Introducing ePIRLS—An Assessment of Online Informational Reading 
 
ePIRLS is a computer-based assessment focusing on the informational reading purpose and designed 
 to assess fourth grade students’ ability to use the Internet in a school context.   
 
ePIRLS recognizes that online reading comprehension tasks require a blending of new digital 
 literacies with traditional offline. The goal of ePIRLS is to assess students’ reading achievement 
 when the notion of the PIRLS passages is greatly expanded to include a series of interconnected 
 web pages with many different kinds of visual information, such as photos, graphs, charts, and  
maps, in addition to dynamic features such as videos, animations, links, and pop-up windows.  
ePIRLS incorporates a set of navigation skills and strategies . These include the following: 
 
• Selecting websites that meet a particular information need . 
• Using online features to locate information within websites (e.g., content tabs, navigation bars, 
•  graphic icons, links, and scroll bars).  
ePIRLS  also assesses four broad-based processes of comprehension typically used by fourth grade readers. They 
are :  

1- Focus on and Retrieve Explicitly Stated Information 
 
Online reading tasks that may exemplify this type of text processing include the following: 
 

 Identifying the part of the web page that contains the information;  
 Identifying the explicitly stated information related to a specific 

reading goal; and  
 Identifying specific information on a graphic (e.g., graph, table, or map). 

 
2- Make Straightforward Inferences 

 
Readers make inferences about ideas or information not explicitly stated. Online 
reading requires a considerable amount of inferencing, beginning with 
identifying those websites most likely to have the information of interest. Next, 
readers need to process the information on a web page, making connections 
and inferring ideas or information not explicitly stated. 
 
 
 



 

 

Online reading tasks that may exemplify this type of text processing include the following: 
 

 Choosing among possible websites to identify the most appropriate, applicable, or useful one. 
 Filtering the content of a web page for relevance to the topic; Summarizing the main intent of a web 

page. 
 Describing the relationship between text and graphic(s); and Inferring 

the potential usefulness of link. 
 

Online reading tasks that may exemplify this type of text processing include the following: 
 

 Filtering the content of a web page for relevance to the topic; Summarizing the main intent of a web 
page; 

 Describing the relationship between text and graphic(s); and Inferring the potential usefulness of links. 
 Filtering the content of a web page for relevance to the topic; Summarizing the main intent of a web 

page. 
 Describing the relationship between text and graphic(s); and Inferring the potential usefulness of links.

 
3-Interpret and Integrate Ideas and Information 

 
Using the Internet requires the ability to read and digest information from multiple online sources. 
 Readers need to comprehend not only one text, but consolidate information across two or more texts.  
In the Internet environment, this includes information presented via animation and videos as well as in 
 pop-up windows and rollover text and graphics. 

 
Online reading tasks that may exemplify this type of text processing include the following: 
 

 Comparing and contrasting information presented within and across websites; 
 

 Relating the information in one web page or site to information in another web page or site; 
 

 Generalizing from information presented within and across web pages or sites;  
 

 Relating details from different web pages to an overall theme; and 
 Drawing conclusions from information presented in multiple websites. 

 
 



 

 

4- Evaluate and Critique Content and Textual Elements 
 

The skills required to evaluate and critique online texts in ePIRLS are very similar to those required for  
printed passages in PIRLS.  
In addition, the visual and textual features on the Internet tend to be much more varied. 

 
Online reading tasks that may exemplify this type of text processing include the following: 

 
 Critiquing the ease of finding information on a website;  

 
 Evaluating how likely the information  would be to change what people think;  

 
 Describing the effect of the graphic elements on the website; 

 
 Determining the point of view or bias of the website; and 

 
 Judging the credibility of the information on the website. 
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Reading for Literary Experience 

 

Fly, Eagle, Fly 

Enemy Pie 

 

Reading to Acquire and Use 

Information 

 

             Day Hiking 
 

               The Giant Tooth Mystery 
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An African Tale 

Retold by Christopher Gregorowski 
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A farmer went out one day to search for a lost calf. The herders had returned 
without it the evening 
 before. And that night there had been a terrible storm. 
He went to the valley and searched by the riverbed, among the reeds, behind the 
rocks and in the  

rushing water. 

He climbed the slopes of the high mountain with its rocky cliffs. He looked 
behind a large rock in 

 case the calf had huddled there to escape the storm. And that was where he 
stopped. There, on a ledge 

of rock, was a most unusual sight. An eagle chick had hatched from its egg a day 
or two earlier, and 

had been blown from its nest by the terrible storm. 

He reached out and cradled the chick in both hands. He would take it home and 
care for it. 

He was almost 
home when the 
children ran out to 
meet him. “The 
calf came back by 
itself!” 

they shouted. 
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The farmer was very pleased. He showed the eagle chick to his family, then 
placed it carefully in the  

chicken house among the hens and chicks. 

“The eagle is the king of the birds,” he said, “but we shall train it 
to be a chicken.” 
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 So, the eagle lived among the chickens, learning their ways. As it grew, it began 
to look quite  

different from any chicken they had ever seen. 

One day a friend dropped in for a visit. The friend saw the bird among the chickens. 

“Hey! That is not a chicken. It’s an eagle!” 

The farmer smiled at him and said, “Of course it’s a chicken. Look— it walks like a 
chicken, it eats like  

a chicken. It thinks like a chicken. Of course it’s a chicken.” 

But the friend was not convinced. “I will show you that it is an eagle,” he said. 

The farmer’s children helped his friend catch the bird. It was fairly heavy, but the 
farmer’s friend lifted 

 it above his head and said, “You are not a chicken but an eagle. You belong not to the 
earth but to the 

 sky. Fly, Eagle, fly!” 

The bird stretched out its wings, looked about, saw the chickens feeding, and jumped 
down to scratch 

 with them for food. 

jumped down to scratch with them for food. 

“I told you it was a chicken,” the farmer said, and he roared with 
laughter. 
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Very early the next morning the farmer’s dogs began to bark. A voice was calling outside 
in the darkness. 

 The farmer ran to the door. It was his friend again. “Give me another chance with the 
bird,” he begged. 

“Do you know the time? It is long before dawn.” “Come with me. 
Fetch the bird.” 

Reluctantly, the farmer picked up the bird, which was fast asleep among the chickens. The 
two men set 

 off, disappearing into the darkness. 

“Where are we going?” asked the farmer sleepily. “To the mountains 
where you found the bird.” “And why at this ridiculous time of the 
night?” 

“So that our eagle may see the sun rise over the mountain and follow it into the sky 
where it belongs.” 

They went into the valley and crossed the river, the friend leading the way. “Hurry,” he 
said, “for the 

 dawn will arrive before we do.” 

The first light crept into the sky as they began to climb the      mountain. The wispy clouds 
in the sky  

were pink at first, and then began     to shimmer with a golden brilliance. Sometimes their 
path was  

dangerous as it clung to the side of the mountain, crossing narrow shelves of rock and 
taking them into 

 dark crevices and out again. At last he said, “This will do.” He looked down the cliff and 
saw the ground 

 thousands of feet below. They were very near the top. 
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Carefully, the friend carried the bird onto a ledge. He set it down so that it looked 
toward the east,  

and began talking to it. The farmer chuckled. “It talks only chicken-talk.” 

But the friend talked on, telling the bird about the sun, how it gives life to the world, and 
how it  

reigns in the heavens, giving light to each new day. “Look at the sun, Eagle. And when it 
rises, rise with 

 it. You belong to the sky, not to the earth.” At that moment the sun’s first rays   shot out 
over the 

 mountain, and suddenly the world was ablaze with light. 

The sun rose majestically. The great bird stretched out its wings to greet the sun and 
feel the warmth on 

 its feathers. The farmer was quiet. The friend said, “You belong not to the earth, but to 
the sky. Fly, Eagle, 

 fly!” He scrambled back to the farmer. All was silent. The eagle’s head stretched up, its 
wings stretched  

outwards, and its legs leaned forward as its claws clutched the rock. 

Then, without really moving, feeling the updraft of a wind more powerful than any 
man or bird, the  

great eagle leaned forward and was swept upward higher and higher, lost to sight in 
the brightness of 

 the rising sun, never again to live among the chickens.  

 

 

 



19 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fly, Eagle, Fly by Christopher Gregorowski and  illustrated  by  Niki  Daly.  Published  by  Simon  and  
Schuster,   

New York. Text copyright © 2000 by Christopher Gregorowski and illustrations copyright © 2000 by 
Niki Daly. 

 An effort has been made to obtain copyright   permission. 
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1. What did the farmer set out to look for at the beginning of 
the story? 

A. a calf 

B. herders 

C. rocky cliffs 

D. an eagle chick 

 

   
 

2. Where did the farmer find the eagle   chick? 
A. in its nest 
B. by the riverbed 
C. on a ledge of rock 
D. among the reeds 
 

  
3. What in the story shows that the farmer was careful 

with the eagle chick? 
A. He carried the eagle chick in both hands 
B. He brought the eagle chick to his family 
C. He put the eagle chick back in its nest. 
D. He searched the riverbed for the eagle chick 

   
 

4. What did the farmer do with the eagle chick when he brought it 
home? 

A. He taught it to fly. 

B. He set it free. 

C. He trained it to be a chicken. 

D. He made a new nest for it. 

Questions Fly, Eagle, Fly 
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5. a chicken. Give two examples that show this. 

1.   

2.  

 

6. When the farmer’s friend first met the eagle, how did he try to 
make the eagle fly? 

A. He lifted it above his head. 

B. He set it on the ground. 
C. He threw it in the air. 
D. He brought it to the mountain. 

 

7. Explain what the farmer’s friend meant when he told 
the eagle, “You belong  

        not to the earth but to the sky.” 

   

 

8. Why did the farmer roar with laughter during his friend’s 
first visit? 

A. The eagle was too heavy to fly. 
B. The eagle was difficult to catch. 
C. The eagle looked different from the chickens. 
D. The eagle proved him right. 
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9. Why did the farmer’s friend take the eagle to the high 
mountains to make  

         it fly? Give two  reasons. 

1. 

2. 

 
 

10. Find and copy words that tell you how beautiful the sky 
was at dawn. 

       

 

11. Why was the rising sun important to the    story? 

A. It awakened the eagle’s instinct to fly. 

B. It reigned in the heavens. 
C. It warmed the eagle’s feathers. 
D. It provided light on the mountain paths 

 

12. You learn what the farmer’s friend was like from the things he did. 
Describe what the friend was like and give an example of what he 

did  that  shows this. 
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1. What did the farmer set out to look for at the 
beginning of the story? 

A. a calf 

B. Herders 

C. rocky cliffs 

D. an eagle chick 

 

2. Where did the farmer find the eagle   chick? 
A. in its nest 
B. by the riverbed 
C. on a ledge of rock 
D. among the reeds 

  

3. What in the story shows that the farmer was 
careful with the eagle chick? 

A. He carried the eagle chick in both hands. 

B. He brought the eagle chick to his family. 

C. He put the eagle chick back in its nest. 
D. He searched the riverbed for the eagle 

chick. 

 

 

Model Answers 

 

* 

* 

* 
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4. What did the farmer do with the eagle chick when he brought it 
home? 

A. He taught it to fly. 
B. He set it free. 
C. He trained it to be a chicken. 
D. He made a new nest for it. 
 

5. During the friend’s first visit, the eagle chick behaved like a 
chicken. Give two  

   examples that show this. 

1.  

2.  

 

6. When the farmer’s friend first met the eagle, how did he try to make the 
eagle fly? 

A.   He lifted it above his head. 

B. He set it on the ground. 
C. He threw it in the air. 

D. He brought it to the mountain. 

 
 

7. Explain what the farmer’s friend meant when he told the 
eagle, “You belong 

    not to the earth but to the sky.” 
 

* 

* 
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8. Why did the farmer roar with laughter during his friend’s first 
visit? 

A. The eagle was too heavy to fly. 
B. The eagle was difficult to catch. 
C. The eagle looked different from the chickens. 

D. The eagle proved him right. 

 

 

9. Why did the farmer’s friend take the eagle to the high 
mountains to make 

                     it fly? Give two reasons. 

1. 

2. 
 
 

10. Find and copy words that tell you how beautiful the sky was at dawn. 
 

 
 
11. Why was the rising sun important to the    story? 

A. It awakened the eagle’s instinct to fly. 

B. It reigned in the heavens. 

* 

* 
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C. It warmed the eagle’s feathers. 
D. It provided light on the mountain paths. 

 

 

 

12. You learn what the farmer’s friend was like from the things he  did. 
              Describe what the friend was like and give an example of what he did  that                                    

shows thi  shows this.  

 

   

Fly, Eagle, Fly, Item  5 

5. During the friend’s first visit, the eagle chick behaved like a chicken. Give 
two examples that 

 show this. 

Process: Focus on and Retrieve Explicitly Stated Information 

2 – Complete Comprehension 

The response identifies two ways that the eagle chick behaved like a chicken 
listed below. 

NOTE TO SCORERS: Both correct responses can be expressed in the same sentence. 

 

1 – Partial Comprehension 

The response identifies one way that the eagle chick behaved like a chicken 
listed below. 

0 – No Comprehension 
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The response does not describe any of the ways listed below. It may include 
only a vague  

or circular description of how the eagle behaved. 
Examples: 

It acted like a chicken. 

It looked like 

one. 

It learned chicken ways. 
 

 

 

Ways in which the Eagle Behaved Like a Chicken 

NOTE TO SCORERS: Students may provide a reasonable paraphrase of these 
ideas. Any combination  

of two ideas based on this list is acceptable. 

It walks/moves like a chicken. 
It eats/pecks on the ground for food like a 

chicken. It thinks like a chicken. 

It won’t fly (returns to the chickens on the ground). It scratches 

with the  Chickens. 

 

Fly, Eagle, Fly, Item  7 
 

7. Explain what the farmer’s friend meant when he told the eagle, “You belong not to the earth 
but to the  

sky.” 

Process: Interpret and Integrate Ideas and Information  

2 – Complete Comprehension 
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The response interprets the meaning of both parts of the quote – “belong not to the 
earth” and “ 

belong to the sky” in terms of the story. 
Examples: 

It is supposed to be free in the sky and not stuck on the ground. 
That it was not a chicken who walked on the earth. It was an eagle and meant to fly. It 

was meant  

to be flying with other birds of its kind, not among chickens. 

It is meant to fly, not walk. 
The sky is his home, not the ground. 
 

1 – Partial Comprehension 

The response interprets only the first or the second part of the quote. 
 

Examples: 

That it was not a chicken. /It was an eagle. It was 

the king of the flying birds. 

It was not a ground animal. It is 

meant to fly. 

Or, the response describes the literal contrast only. 
Example: 

It was not a chicken but an eagle. 
 

0 – No Comprehension 

The response may provide an explanation of the quote that is vague or inaccurate, 
or it may  

provide a simple rephrasing of the quote itself. 
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Example: 

It is supposed to be not of the earth but of the sky. It belongs to the sky not on 
the ground. 

 
 

 

 

 

 

 
 

 

 

 

 

Fly, Eagle, Fly, Item  9 
9. Why did the farmer’s friend take the eagle to the high mountains to make it 

fly? Give two reasons. 

Process: Interpret and Integrate Ideas and Information 

2 – Complete Comprehension 

The response provides two reasons related to the sun, the mountains as the 
eagle’s natural 

 habitat, or the mountain’s height in the sky. See the list of appropriate reasons 
below. 

NOTE TO SCORERS: Both correct responses can be expressed in the same sentence. 

1 – Partial Comprehension 
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The response provides one reason related to the sun, the mountains as the 
eagle’s natural  

habitat, or the mountain’s height in the sky as listed below. 

0 – No Comprehension 

The response may provide a reason for making the eagle fly, rather than a 
reason for taking it to 

 The mountains. 
Example: 

To prove it was an eagle. 

The response may provide a reason that is vague or inaccurate, or it may 
simply repeat part of 

 the question. 
Examples: 

It made it easier to fly. 

To make it fly. 

Reasons Why the Farmer’s Friend Took the Eagle to the Mountains 

NOTE TO SCORERS: Students may provide a reasonable paraphrase of these 
ideas. Any combination 

 of two ideas based on this list is acceptable. 

To see the sun (rise)/to feel the warmth of the sun/to follow the sun. To feel the updraft of the 

 wind. 

To be in its natural home/where it belongs/where it was found. To get it closer to the sky/to get 

it 

 higher. 

 

Fly, Eagle, Fly, Item  10 
10. Find and copy words that tell you how beautiful the sky was at dawn. 
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Process: Examine and Evaluate Content, Language, and Textual Elements 

1 – Acceptable Response 

The response provides any of the words or phrases in the list below. 
Examples: 

Wispy pink clouds 

Majestically 

Golden brilliance 

Ablaze with light 

0 – Unacceptable Response 

The response does not provide any of the words or phrases in the list below. The 
response may 

 repeat words from the question. 
Examples: 

 Sunrise Dawn 

Beautiful 
 

Words in the Story that Describe How Beautiful the Sky Was at Dawn 

Note any of the underlined words are sufficient and other parts of the quote also may 
be given.  

Ignore minor variations in phrasing from the text, as long as it is clear what is intended. 

The wispy clouds in the sky were pink at first, then began to shimmer with golden 
brilliance. 

The sun rose majestically. 
The sun’s first rays shot over the mountain, and suddenly the world was ablaze with 

light. 
 

Fly, Eagle, Fly, Item  12 
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12. You learn what the farmer’s friend was like from the things he did. Describe 
what the friend was like 

 and give an example of what he did that shows this. 

Process: Interpret and Integrate Ideas and Information 

2 – Complete Comprehension 

The response describes one plausible character trait (persistent, stubborn, 
nice, clever, 

 friendly to animals, etc.). In addition, the response provides one example of 
the farmer’s friend’s  

actions that are evidence of the character trait. 

 
Examples: 

He was determined. He kept trying to teach the eagle to fly. 
He was clever. He knew to take the eagle to the mountain to make it fly. 
He is the kind of person that doesn’t give up. He went back to the farmer’s 

house a second time to 
 convince the eagle it was an eagle. 
He was kind to animals. He wanted the eagle to be free. 
 

1 – Partial Comprehension 

The response provides one plausible character trait. 

Or, the response provides one example of the friend’s actions that are 
evidence of the friend’s 

 character. 

 
Examples: 

He is kind to animals. 
He takes the eagle to see the sun and fly away never to live among the chickens. 
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0 – No Comprehension 

The response does not provide an appropriate or accurate description of the 
farmer’s friend’s 

 character, or provides a vague and general description that demonstrates 
limited 

 comprehension of the story without further textual support. 

Or, the response may include some information from the story that has 
no connection to 

 the description of the friend’s character. 

 
Examples: 

He is mean. He tells the eagle it is a chicken. (Note that this response describes 
the farmer and not  

his friend.) 

He is happy. (Note that “happy” must have some text support to be considered 
acceptable.) 
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                                                             by Derek Munson 
illustrated by Tara Calahan   King 

 

 

It was a perfect summer until Jeremy Ross moved in right next door to my best friend 
Stanley. I did not 

 like Jeremy. He had a party and I wasn’t even invited. But my best friend Stanley  was. 

I never had an enemy until Jeremy moved into the neighborhood. Dad told me that when he 
was my age, 

 he had enemies, too. But he knew of a    way to get rid of   them. 

Dad pulled a worn-out scrap of paper 
from a recipe book. 

“Enemy Pie,” he said, satisfied. 

You may be wondering what exactly 
is in Enemy Pie.  

Dad said 

 “the recipe was so secret,” he couldn’t 
even tell me.  

I begged him to tell me something—anything. 

“I will tell you this, Tom,” he said to me. 
“Enemy 

Enemy Pie 
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Pie is the fastest known way to get rid of enemies.” 

This got me thinking. What kinds of disgusting things would I put into Enemy Pie? I 
brought Dad 

 earthworms and rocks, but he gave them right back. 

 

 

I went outside to play. All the while, I listened to the sounds of my dad in the 
kitchen. This could be  

a great summer after  all. 

I tried to imagine how horrible Enemy Pie must smell. But I smelled something 
really good. As far as 

 I could tell, it was coming from our kitchen. I was confused. 

I went inside to ask Dad what was wrong. Enemy Pie shouldn’t smell this good. 
But Dad was smart. 

 “If it smelled bad, your enemy would never eat it,” he said. I could tell he’d made 
this pie before. 

The oven buzzer rang. Dad put on oven mitts and pulled out the pie. It looked good 
enough to eat! 

 I was beginning to understand. 

But still, I wasn’t sure how this Enemy Pie worked. What exactly  did 

it do to enemies? Maybe it made their hair fall out, or their breath stinky. I asked 
Dad, but he was 

 no help. While the pie cooled, Dad filled me in on my    job. 
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He whispered. “In order for it to work, you need to spend a day with your enemy. 
Even worse, you have 

 to be nice to him. It’s not easy. But that’s the only way that Enemy Pie can work. Are 
you sure you want 

 to do  this?”  Of course I was. 

All I had to do was spend one day with Jeremy, then he’d be out of my life. I rode 
my bike to his house and knocked on the door. 

When Jeremy opened the door, 
he seemed surprised. 

 

 

 

“Can you come out and play?” I asked. 

He looked confused. “I’ll go ask my mom,” he said. He came back with his shoes in his hand. 

We rode bikes for a while, then ate lunch. After lunch we went over to my house. 

It was strange, but I was having fun with my enemy. I couldn’t tell Dad that, since he had 
worked so 

 hard to make the pie. We played games until my dad called us for dinner. 

Dad had made my favorite food. It was Jeremy’s favorite, too! Maybe Jeremy wasn’t so bad after 
all.  

I was beginning to think that maybe we should forget about Enemy Pie. 

“Dad”, I said, “It sure is nice having a new friend.” I was trying to tell him that Jeremy was no 
longer  

my enemy. 
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But Dad only smiled and nodded. I think he thought  

I was just pretending. 

But after dinner, Dad brought out the pie. He dished up 

 three plates and passed one to me and one to Jeremy. 

“Wow!” Jeremy said, looking at the pie. 

I panicked. I didn’t want Jeremy to eat Enemy Pie! He  

was my friend! 

“Don’t eat it!” I cried. “It’s bad!” 

Jeremy’s fork stopped before reaching his mouth. He looked at me funny. I felt relieved. I had 
saved his  

life. 

 

 

“If it’s so bad,” Jeremy asked, “then why has your dad already eaten half of it?” 

Sure enough, Dad was eating Enemy Pie. 

“Good stuff,” Dad mumbled. I sat there watching them eat. Neither one of them was 
losing any hair! 

 It seemed safe, so I took a tiny taste. It was delicious! 

After dessert, Jeremy invited me to come over to his house the next morning. 

As for Enemy Pie, I still don’t know how to make it. I still wonder if enemies really 
do hate it or if their 

 hair falls out or their breath turns   bad. But I don’t know if I’ll ever get an 
answer, because I just lost 
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 my best enemy. 

 

 

 

 

 

 

 

 

 

 

From Enemy Pie © 2000 by Derek Munson (text) and Tara Calahan King. Used 
with permission  

of 

Chronicle Books LLC, San Francisco. Visit  ChronicleBooks.com. 

 

 

1. Who is telling the story? 

A. J
e
r
e
m

Questions Enemy Pie 
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y
  

B. D
a
d
  

C. S
t
a
n
l
e
y 

D. T
o
m 

 

2. At the beginning of the story, why did Tom think Jeremy was his enemy? 

   

 

3. Write one ingredient that Tom thought would be in Enemy Pie. 

   

 

 

4. Find the part of the story next to the picture of a piece of pie: Why did 
Tom think it  

             could be a great  summer after all? 

A. He liked playing outside. 
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B. He was excited about Dad’s   plan. 
C. He made a new friend. 
D. He wanted to taste Enemy Pie. 

 

5. How did Tom feel when he first smelled Enemy Pie? Explain why he 
felt this way. 

   

 

 

6. What did Tom think could happen when his enemy ate Enemy Pie? 
Write one thing. 

   

 

7. What were the two things Tom’s dad told Tom to do for Enemy Pie to 
work? 

  

 

8. Why did Tom go to Jeremy’s   house? 
A. To invite Jeremy to dinner. 
B. To ask Jeremy to leave Stanley alone. 
C. To invite Jeremy to   play. 
D. To ask Jeremy to be his friend 

 

9. What surprised Tom about the day he spent with Jeremy? 
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10. At dinner, why did Tom begin to think he and his dad should 
forget about Enemy Pie? 

A. Tom did not want to share dessert with Jeremy. 
B. Tom did not think Enemy Pie would work. 
C. Tom was beginning to like Jeremy. 
D. Tom wanted to keep Enemy Pie a secret. 

 

 

11. How was Tom feeling when Dad passed the piece of Enemy Pie to 
Jeremy? 

A. Alarmed 
B. Satisfied 
C. Surprised 
D. confused 

 
12. What was it about Enemy Pie that Dad kept  secret? 

A. It was a normal pie. 
B. It tasted disgusting. 
C. It was his favorite food. 
D. Look at this sentence from the end of the story: 

 

13. Look at this sentence from the end of the story: 
“After dessert, Jeremy invited me to come over to his house the next 
morning.                                      What does this suggest about the 
boys? 

A. They are still enemies. 
B. They do not like to play at Tom’s house. 
C. They wanted to eat some more Enemy Pie. 
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D. They might be friends in the  future. 

 

  
 

14. Use what you have read to explain why Tom’s dad really made 
Enemy Pie. 

   

 

 

15. What kind of person is Tom’s dad? Give an example of what he did in the 
story  

   that  shows this. 

  

 

16. What lesson might you learn from this story? 
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1. Who is telling the story? 

A.  Jeremy  
B. Dad   
C. Tanley 
D. Tom 
 

2. At the beginning of the story, why did Tom think Jeremy was his enemy? 

   

 

3. Write one ingredient that Tom thought would be in Enemy Pie. 

   

 

4. Find the part of the story next to the picture of a piece of pie: Why did 
Tom think it  

              could be a great summer after all? 
 

Model Answers 

 

 

 

 

 

 

* 
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A. He liked playing outside. 
B. He was excited about Dad’s   plan. 
C. He made a new friend. 
D. He wanted to taste Enemy Pie. 
 

5. How did Tom feel when he first smelled Enemy Pie? Explain why he 
felt this way. 

   

 

 

6. What did Tom think could happen when his enemy ate Enemy Pie? 
Write one thing. 

   

 

7. What were the two things Tom’s dad told Tom to do for Enemy Pie to 
work? 

  

 

8.         Why did Tom go to Jeremy’s   house? 

A. To invite Jeremy to dinner. 
B. To ask Jeremy to leave Stanley alone. 
C. To invite Jeremy to   play. 
D. To ask Jeremy to be his friend. 

 

 
9. What surprised Tom about the day he spent with Jeremy? 

* 

* 
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10.       At dinner, why did Tom begin to think he and his dad should 
forget about Enemy Pie? 

A. Tom did not want to share dessert with Jeremy. 
B. Tom did not think Enemy Pie would work. 
C. Tom was beginning to like Jeremy. 
D. Tom wanted to keep Enemy Pie a secret. 

 

11.    How was Tom feeling when Dad passed the piece of Enemy 

Pie to Jeremy? 

A. alarmed. 
B. satisfied. 
C. surprised. 
D. confused. 
 

12.   What was it about Enemy Pie that Dad kept  secret? 
A. It was a normal pie. 
B. It tasted disgusting. 
C. It was his favorite food. 
D. It was a poisonous pie. 

 

13.   Look at this sentence from the end of the story: 
“After dessert, Jeremy invited me to come over to his house the 
next morning.”                               What does this suggest about the 
boys? 

A. They are still enemies. 

* 
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B. They do not like to play at Tom’s house. 
C. They wanted to eat some more Enemy Pie. 
D. They might be friends in the  future. 

 
 

14. Use what you have read to explain why Tom’s dad really made 
Enemy Pie. 

   

 

 

 

15. What kind of person is Tom’s dad? Give an example of what he did in the 
story  

   that  shows this. 

  

 

16. What lesson might you learn from this story? 

   

 

 

 

 

 

 

* 
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Enemy Pie, Item 2 

2. At the beginning of the story, why did Tom think Jeremy was his enemy? 

Process: Make Straightforward  Inferences 

1 – Acceptable Response 

The response shows understanding that Tom considered Jeremy his enemy either because 
Jeremy 

 did not invite him to his party, or because Jeremy invited Tom’s best friend Stanley and not 
him. 

Examples: 

Tom was not invited to Jeremy’s party. 
Jeremy invited his friend to his party, but did not invite Tom. 

Or, the response shows understanding that Tom was afraid that Jeremy would take his place 
as  

Stanley’s best friend. 
Examples: 
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Tom was jealous of him moving in next to Stanley. Jeremy took his best friend. 

0 – Unacceptable Response 

The response does not show understanding of why Tom considered Jeremy his enemy. The 
response 

 may repeat words from the question, or may provide a vague response that acknowledges that 

 Jeremy moved in next door to Stanley or invited him to his party without showing understanding 
of  

the consequence. 
Examples: 

Jeremy was his enemy. 

Jeremy moved in right next door to Tom’s best friend. Jeremy invited Stanley to his party. 
Jeremy was new in the 

neighborhood. Jeremy was 
his friend. 

 

Enemy Pie, Item 3 
3. Write one ingredient that Tom thought would be in Enemy Pie. 

Process: Focus on and Retrieve Explicitly Stated Information 

1 – Acceptable Response 

The response identifies either (earth)worms or rocks as an ingredient. 

NOTE TO SCORERS: Do not credit responses that include ANY incorrect piece(s) of 
information alongside 

 correct  answers. 

Answers:  

Earthworms 

             worms 
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 rock 
 

0 – Unacceptable Response 

The response does not provide either of the ingredients listed above. The response 
may provide  

a vague description without mention of a specific ingredient, may name an incorrect 
ingredient  

alongside a correct response, or may describe what would happen to someone who 
ate the pie. 

 
Examples: 

rocks and dirt 

worms and raspberries 
disgusting things secret 
ingredients 

things that make your hair fall out 
 

 

Enemy Pie, Item 5 
 

5. How did Tom feel when he first smelled Enemy Pie? Explain why he felt this way. 

Process: Make Straightforward  Inferences 

2 – Complete Comprehension 

The response shows understanding that Tom was confused because he 
thought Enemy Pie was 

 supposed to smell bad, or that Tom was surprised because the pie his dad 
made (actually) smelled good. 
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NOTE TO SCORERS: Students may express Tom’s confused or surprised feelings in 
a variety of ways. 

Examples: 

confused because he thought it was made with disgusting things He didn’t understand. It 
should taste 

 horrible. 
He felt unsure. Enemy Pie should smell bad. surprised because it smelled really good 

1 – Partial Comprehension 

The response shows understanding that Tom was confused or surprised 
when he smelled Enemy Pie 

 for the first time, but does not explain why. 

 
Examples: 

confused 

He wondered what was going on. 

Or, the response explains that Enemy Pie didn’t smell the way he thought it 
would without providing 

 the feeling. 
Examples: 

Enemy Pie shouldn’t smell this good. 
He thought the pie would 
smell bad. 

He thought it would smell awful, but it didn’t. 
 

0 – No Comprehension 

The response does not provide either the appropriate feeling or an explanation. 

 
Examples: 



51 

 

He smelled something really good. (Please note that this response does not 
provide a feeling or a clear 

 explanation for why Tom was confused.) 

He felt hungry. 
 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

Enemy Pie, Item 6 
 

6. What did Tom think could happen when his enemy ate Enemy Pie? Write one 
thing. 

Process: Focus on and Retrieve Explicitly Stated Information 
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1 – Acceptable Response 

The response identifies one of the consequences of eating Enemy Pie from the list 
below. 

NOTE TO SCORERS: Ignore minor variations in phrasing from the text, as long as it is 
clear what is intended. 

Consequences of Eating Enemy Pie: 

His hair would fall out. His breath would stink. He would go  away. 
Something bad would happen./He would get sick (or die). 
 

0 – Unacceptable Response 

The response does not provide any of the words or phrases in the list above. The 
response may 

 repeat words from the question. 

 
Examples: 

He might like it. 
He would become his friend. 

Nothing would happen. 
He would become his enemy. 
 

 

 

 

Enemy Pie, Item 7 
7. What were the two things Tom’s dad told Tom to do for Enemy Pie to work? 

Process: Focus on and Retrieve Explicitly Stated Information 

2 – Complete Comprehension 
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The response identifies both actions that make Enemy Pie work: 1) spending the day with his 
enemy 

 and 2) being nice to him. 
NOTE TO SCORERS: Any responses that do not include specific reference to the amount of time 

that 

 should be spent (a day) should not be credited. 

Examples: 

be nice to his enemy for a whole day 
spend the whole day with Jeremy and be nice be nice and play with him for a day 
play all day with Jeremy and be friendly 
 
1 – Partial Comprehension 

The response provides one action that Tom was told to do by his Dad. 
Examples: 

be nice 
spend the day with him play and be nice 

0 – No Comprehension 

The response does not provide an accurate action that Tom was told to do by his Dad. 
Examples: 

play with him (Please note that this is not one of the things Tom’s dad told him to do and is too 
vague to 

 be considered as a paraphrase of either spending the day or being nice.) 

stop being enemies (Please note that Tom’s dad did not tell him to stop being enemies with 
Jeremy, 

 nor did he tell him to be his friend.) 

invite him over for dinner eat Enemy Pie 

Enemy Pie, Item 9 
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9.     What surprised Tom about the day he spent with Jeremy? 
 

Process: Make Straightforward  Inferences 

1– Acceptable Response 

The response shows understanding that Tom had a positive experience with Jeremy. 
The response may 

 indicate that he enjoyed spending time with Jeremy, that Jeremy wasn’t as bad as 
Tom expected, or 

 that they had become friends. 

 
Examples: 

He was actually having fun with Jeremy. They 

were getting along. 

Jeremy wasn’t so bad after all. Jeremy 

was nice. 

They became friends. It was a 

good day. 

0 – Unacceptable Response 

The response does not accurately describe what surprised Tom. 

 
Examples: 

Tom was surprised. 
Jeremy was going to eat the Enemy Pie. 
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Enemy Pie, Item 14 
 

14. Use what you have read to explain why Tom’s dad really made Enemy Pie. 

Process: Interpret and Integrate Ideas and Information 

1– Acceptable Response 

The response demonstrates understanding that Tom’s dad’s plan for Enemy Pie 
was for Tom and Jeremy  

to become friends. 
NOTE TO SCORERS: The response does not need to explicitly state that Tom’s 

dad made them spend time  

together to be awarded credit. 

Examples: 

to make them be friends and not enemies 
He wanted them to be friends. 

to get them to play together and to make them friends 
He wanted them to be friends so he got them to play with each 

other. 
to play a trick for Tom to see that Jeremy was nice after all (Please note that 

this is an acceptable 

 paraphrase of the boys becoming friends.) 

0 – Unacceptable Response 

The response does not provide an appropriate explanation for why Tom’s dad 
really made Enemy Pie.  

The response may indicate that Tom’s dad wanted the boys to spend time 
together without specific  

reference to the intended outcome, or it may refer generally to Tom having 
no enemies without  
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reference to Tom and Jeremy’s relationship. 
Examples: 

He made Tom play with Jeremy. 
So they would get to know each other. 
He thought it would work and make Jeremy 

leave.  
He made the pie for them all to share. 

Enemy Pie, Item 15 
 

15. What kind of person is Tom’s dad? Give an example of what he did in the story 
that shows this. 

Process: Interpret and Integrate Ideas and Information 

2 – Complete Comprehension 

The response describes one plausible character trait of Tom’s dad that is central to his 
role in the story 

 (e.g., helpful, caring, nice, good, smart, clever, tricky, secretive). In addition, the 
response provides 

 one example of Tom’s dad’s actions that is evidence of the character trait. 
NOTE TO SCORERS: Traits may be expressed as a longer description, rather than as a 

single word. 

Examples: 

He was caring because he wanted to help his son make friends. 
He was smart in how he found a way for the boys to like each other. 
He was the kind of person who kept secrets. He kept Tom from finding out that 

Enemy Pie was just 
 a normal pie. 
He was nice. He wanted Tom and Jeremy to get along. 
Tom’s dad was kind. He thought of a plan for his son to make friends. 
 

1 – Partial Comprehension 
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The response provides one plausible character trait of Tom’s dad that is central to his 
role in the story 

 (e.g., helpful, caring, smart, clever, tricky, secretive). Traits may be expressed as a 
longer description, 

 rather than as a single word. 
Examples: 

He was caring. He was 
nice. 

He was a good person. He was 
a good dad. 

He cared about his son. He 
wanted to help Tom. 

He was clever. He made a pie. (Please note that ‘he made a pie’ is not an appropriate 
example of  

Tom’s dad’s cleverness.) 

 

0 – No Comprehension 

The response does not provide an appropriate description of Tom’s dad’s character. 
The response  

may provide a general character trait of Tom’s dad that is not supported by the text, 
or a vague 

 description that demonstrates limited comprehension of the story without further 
textual support. 

 

Examples: 

Tom’s dad was mean. 
He was confused. (Please note that this response describes Tom in the story.) 

He was a cook. He baked a pie. (Please note that ‘he was a cook’ is not a character 
description.) 

Or, the response may provide an example of Tom’s dad’s actions without 
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providing a character trait. 

 
Examples: 

He made Tom think Enemy Pie would 
work. He kept the recipe a secret. 

He told Tom to play with Jeremy. 
 

 

 

 

 

 

 

 

 

Enemy Pie, Item 16 
 

16. What lesson might you learn from this story? 

Process: Examine and Evaluate Content, Language, and Textual Elements 

1– Acceptable Response 

The response provides an evaluation of the main message or theme of the 
story that acknowledges  

the importance of giving a relationship the chance to grow before deciding 
whether someone 

 is your friend, or indicates that it is possible to change how you feel about 
someone. 
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Examples: 

Don’t judge someone before you know them. You can make friends if you give it a chance. 
Your enemy 

 can become your friend. 
Try to like your enemy. They might become your friend. 
 

0 – Unacceptable Response 

The response does not provide a plausible evaluation of the main message or 
theme of the story. 

 The response may provide a main message that is too general, or may refer 
to a message that is 

 not central to the story. 

 
Examples: 

Be nice to everyone. 
You shouldn’t have enemies. (Please note that this is an inaccurate 

generalization of the main message.) 

Don’t eat Enemy Pie. 
It isn’t nice to exclude someone from your party. 

 

  

 

Discover the Fun of Day Hiking 
 

Planning Your Day Hike 
 
Pick somewhere to go that will be fun and interesting. If in a group, consider everyone when 
choosing where to go. 

Find out the distance of the hike and how much time it is supposed to take. 
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Check out the weather conditions and forecast. Plan and dress the right way for the weather. 

Pack light. Don’t make the weight of what you will carry too heavy (see checklist). 

Packing Checklist 
 
Plenty of water – to keep from getting thirsty 
Food – high energy snacks or take a picnic lunch 

First Aid Kit – in case of blisters, scrapes and scratches 

Insect repellent – to protect from bites  
(for example – ticks, bees, mosquitoes, and flies). 

Extra socks – feet may get wet 
Whistle – important if going alone, three short whistles mean you 
 are in trouble and need assistance 

Map and compass – very important for more difficult hikes 
Keeping Safe on Your Day Hike 
 

Start early. This will give you plenty of time to enjoy your hike and still get back before  dark. 

Stay on hiking trails unless you know the area. 

Pace yourself. Do not hike too quickly so that you can save your energy. When in a  group,  
go only as fast as the slowest  member. 

 

Be careful where you are walking. Watch out for things you might trip 

over like loose rocks, piles of leaves, and sticks. Take care through slippery areas . If you need to  
go into water, make sure you know how deep it  is. 

Look out for wildlife.  

Be careful where you put your  feet, 
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when you pick up sticks or rocks, and before you sit down. Never approach animals in the wild.   
They may look cute and harmless, but they  can be unpredictable and very protective of their 
territory. 

 

IMPORTANT: Tell someone about where you are going hiking and when you expect 

to return. This could help in case something happens and you get into trouble. Let him or her 
know when you get back. 

 

Most of all, don’t forget to have fun on your hike. Enjoy being outdoors. Look at  all 

the interesting things around you. Learn to identify new places, plants, and animals. 

Appreciate the beauty of the land and nature, and get good healthy exercise too ! 

  

Discover the Fun of Day Hiking 

Looking for something fun and interesting to do at home or on holiday ? 

 

One of the greatest ways to enjoy the outdoors is hiking, and day hiking is the most popular kind. 
It doesn’t have to take much time or need any special equipment. 

  

Day Hiking Is Fun and Good Exercise! 

You are in charge! You can choose where you want to go, how long you want  to be gone, 

 and how fast you want to   go. 

You can simply stroll along enjoying nature or challenge yourself with difficult and steep hiking 
trails. It is up to you! 

See interesting new things! Hiking can take you places that cannot be seen any other way.  
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You can go to beautiful areas and see spectacular views. Or you can go to remote areas that may 
have hidden valleys, waterfalls, or caves. Hiking can give you a chance to see plants,  

birds, and animals that live in the wild. You might even see remains of buildings and things that 
belonged to people who lived long ago. 

Keep physically fit! Walking is an excellent way to exercise, so hiking on a regular basis  

will help to keep you healthy. It provides time to think and can be relaxing. Hiking is  

a great way to spend time with your friends and family or to just spend a little time by 

 yourself studying and enjoying nature. 

Explore Lookout Hill 

The map and map key for Lookout Hill show how you can choose the day hike that you 

 would like best and the kinds of things you   can see and do. It gives you an idea about  

day hiking in case you want to find a hiking area near  where  you live. 

 

 

 

 

 

 

 

       Choose which route to take!                       

Use  one    of   our  suggestion  or Makeup a route of your own 

 

Map Key 
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                                                                       Start Routes Here   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Route Name Route Time Level Description 

Bird Walk  2 hours 
Easy, 

Wheelchair 
access 

Loop around the bird 
sanctuary 

Lookout 
Station Hike 

 2 to 2.5 hours 
each way 

Hard 
Climb Lookout Hill and 

see the view 

Frog Creek 
Trail 

 3 hours Medium 
Hike to Frog Creek 

Picnic Area 

Lookout Hill 
Circle 

 5 hours Medium 
Hike around Lookout Hill 

to the Old Rock Fort 
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 Take out the leaflet called Discover the Fun of Day Hiking. 

The questions in this section are about this  leaflet.            

Raise your hand if you do not have the  leaflet. 

Questions Discover the Fun of Day Hiking 

 

Frog Creek 

 Lookout Hill 

 A Hike Full of Adventures 

        Old Rock Fort 

 Picnic Area 

        Lookout Hill Station 

        Bird Sanctuary 
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1. What is the main message the leaflet gave you about hiking? 
 

A. It is expensive and dangerous. 
B. It is the best way to see animals. 
C. It is healthy and fun. 
D. It is only for experts. 

 

2.   Give two interesting things the leaflet said you might see on a day hike. 
 

 

 

 

 

3. What are two things the leaflet told you to keep in mind when you 
          are hiking in a group? 

 

  

 

 

 

4. Which section of the leaflet told you to wear the right clothes for 
the weather? 

A.   Discover the Fun of Day Hiking 
B.   Planning Your Day Hike 
C.  Packing Checklist 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 



66 

 

D. Keeping Safe on Your Day Hike 
 

              Look at the section called Packing Checklist. Use it to answer Questions 5 and 6. 

 

5. Why should you take extra socks on 
your hike? 

 

A. feet may get  wet 
B. weather may get cold 
C. in case of blisters 
D. for a friend 

 

6. What should you do if you get in trouble while on your hike? 

 

A. have a high energy snack 
B. blow your whistle three  times 
C. put on more insect repellent 
D. yell for help as loud as you can 
 

 

 

 

 Look at the section called Keeping Safe. Use it to answer Questions 7 and 8. 

 

7. What should you do to avoid getting 
tired too soon? 
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A. start early 
B. stay on hiking trails 
C. pace  yourself 
D. be careful where you walk 

 

8. Why is it important to tell someone when you plan to return from 
your hike? 

 

 

      Use the information about the Lookout Hill Hike to answer Questions 9 through 12. 

9. Which route would you choose if you wanted to take the shortest hike? 

A. Bird Walk 
B. Lookout Station Hike 
C. Frog Creek Trail 
D. Lookout Hill Circle 

 

10. Which kind of people would be most able to go  

         on the  Lookout Station  Hike? 

A. people who are in a hurry 
B. people who have small children 
C. people who like to watch birds 
D. people who are fit and strong 

11. What are two things you can learn by studying the map   key? 
 

 

 

   _________________________________________________________________________ 

 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 
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12. Use the map of Lookout Hill and the map key to plan a hike. Check which 
route you  

        would choose. 
 

                     _______ Bird Walk 

                        ________  Lookout Station Hike 

                        ________  Frog Creek Trail 

                        ________  Lookout Hill Circle 

 

13. Give two reasons from the leaflet why you chose this route. 
 

 

 

 

 

 

 

 

 

 

                                                               Model Answers  

 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 
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1. What is the main message the leaflet gave you about hiking? 
 

A. It is expensive and dangerous. 
B. It is the best way to see animals. 
C. It is healthy and fun. 
D. It is only for experts. 

 

 

2.   Give two interesting things the leaflet said you might see on a day hike. 
 

 

 

 

 

3. What are two things the leaflet told you to keep in mind when you 
       are hiking in a group? 

 

  

 

 

 

 

 

4. Which section of the leaflet told you to wear the right clothes for 
the weather? 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 

* 
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A.   Discover the Fun of Day Hiking 
B. Planning Your Day Hike 
C. Packing Checklist 
D.  Keeping Safe on Your Day Hike 

 

              Look at the section called Packing Checklist. Use it to answer Questions 5 and 6. 

 

5. Why should you take extra socks on your 
hike? 

 

A. feet may get  wet 
B. weather may get cold 
C. in case of blisters 
D. for a friend 

 

6. What should you do if you get in trouble while on your hike? 

 

A. have a high energy snack 
B. blow your whistle three  times 
C. put on more insect repellent 
D. yell for help as loud as you can 
 

 

 

 

 Look at the section called Keeping Safe. Use it to answer Questions 7 and 8. 

* 

* 

* 
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7. What should you do to avoid getting 
tired too soon? 

A. start early 
B. stay on hiking trails 
C. pace  yourself 
D. be careful where you walk 

 

8. Why is it important to tell someone when you plan to return from 
your hike? 

 

 

      Use the information about the Lookout Hill Hike to answer Questions 9 through 12. 

9. Which route would you choose if you wanted to take the shortest hike? 

A. Bird Walk 
B. Lookout Station Hike 
C.  Frog Creek Trail 
D.  Lookout Hill Circle 

 

10.  Which kind of people would be most able to go  

         on the  Lookout Station  Hike? 

A. people who are in a hurry 
B. people who have small children 
C. people who like to watch birds 
D. people who are fit and strong 

11. What are two things you can learn by studying the map   key? 
 

   _________________________________________________________________________ 

 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 

* 

* 

* 
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12. Use the map of Lookout Hill and the map key to plan a hike. Check which 
route you  

        would choose. 
 

                     _______ Bird Walk 

                        ________  Lookout Station Hike 

                        ________  Frog Creek Trail 

                        ________  Lookout Hill Circle 

 

13. Give two reasons from the leaflet why you chose this route. 
 

 

 

 

 

 

 

 

 

Day Hiking, Item 2 
 

1. ____________________________________________________________________ 

 

2. ____________________________________________________________________ 
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2.  Give two interesting things the leaflet said you might see on a day hike. 

Process: Focus on and Retrieve Explicitly Stated Information 

1 – Acceptable Response 

The response lists two sights as mentioned in the text. See the list below for 
appropriate sights. 

0 – Unacceptable Response 

The response lists fewer than two sights as mentioned in the text. The response may 
be vague or 

 inappropriate. 

 
Examples: 

New and exciting things. First aid 
kit and new things. 

Appropriate Things You Might See on a Day Hike 

NOTE TO SCORERS: The response must provide two acceptable reasons from the list 
below. 

Examples: 

Plants/Nature 
Birds/ Animals/ Wildlife/ Nature Caves 
Waterfalls 

             Hidden valleys  
Forts 
Remains of buildings 
Any of the locations on the map (e.g., lookout station, picnic area, frog creek)  
Beautiful places 
New places 

            Spectacular views 
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Day Hiking, Item 3 
 

3.  What are two things the leaflet told you to keep in mind when you are 
hiking in a group? 

Process: Interpret and Integrate Ideas and Information 

2 – Complete Comprehension 

The response states two suggestions for hiking in a group; one about the ability and 
the other about the 

 interests of the group members. 
   Examples of Ability: 

Everyone should be able to do it. 
Go only as fast as the slowest person in the group. 
Choose a hike that suits everybody. [ability] 
 Examples of Interest: 
Choose a hike that suits everybody. [interest] 
It should be fun and interesting for everyone. 
Consider everyone when choosing where to go. 
NOTE TO SCORERS: Both correct responses can be expressed in the same sentence. 
Note that “suits everybody” 

 can only be used once: either for ability or interest. 

1 – Partial Comprehension 

The response states only one suggestion for hiking in a group that takes into 
account either the ability or 

 the interests of the group members. 

0 – No Comprehension 

The response does not provide an accurate or acceptable suggestion for hiking in a group. It may 
provide 

 a general suggestion for hiking not specific to being in a group, or a suggestion about being in a 
group 
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 that does not come from the leaflet. 
Examples: 

Pack a first aid kit. Stay in 
your group. 
Always tell someone when you plan to be finished with your hike. 

Day Hiking, Item 8 
 

8. Why is it important to tell someone when you plan to return from your hike? 

Process:  Make Straightforward Inferences 

1 – Acceptable Response 

The response demonstrates understanding that someone can help you in case something 
happens 

 (e.g., you get into trouble or lost) and you don’t return on time. 
Examples: 

Because if you are not back in time someone will know there is something wrong and will find 
help. 
In case you get lost. 
 

0 – Unacceptable Response 

The response may provide a reason that does not show an understanding of the potential 
danger if  

the hiker does not return on time (lost or in trouble), or it may provide an inaccurate or 
inappropriate  

reason. 
Examples: 

So they will know when you will return. So they know where you are. 
So they will know you are not lost. 
 

Day Hiking, Item 11 
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11. What are two things you can learn by studying the map key? 

Process: Examine and Evaluate Content, Language, and Textual Elements 

2 – Complete Comprehension 

The response includes any two pieces of information that can be learned by studying the map key, 

 either specific or general, as listed below. 

1 – Partial Comprehension 

The response includes only one thing that can be learned by studying the map key, either specific 
or 

 general, as listed below. 

0 – No Comprehension 

The response does not include any accurate or relevant information that can be learned by 
studying 

 the map key, either specific or general. 
Examples: 

How to use a map.  
Where to start the routes. 
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Things That Can Be Learned by Studying the Map Key 

NOTE TO SCORERS: The response must provide two acceptable reasons from the list below. 

Examples: 

time it takes for each hike 
the difficulty level of each hike 
symbols for each trail (route to take/which way to go/where it is) a description of each hike 
which hike is right for me/the best place to go 
which is shortest, longest, or most challenging (or any specific facts about a particular hike from 
the table) 
 

 

Day Hiking, Item 12 
 

12.   Use the map of Lookout Hill and the map key to plan a hike. 
    

   Check which route you would choose. 

  Bird Walk 

  Lookout Station 

  Frog Creek 

  Lookout Hill Circle 
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Give two reasons from the leaflet why you chose this route. 

Process: Interpret and Integrate Ideas and Information 

2 – Complete Comprehension 

NOTE TO SCORERS: You will need to rely on the text and features of the map and map key to 
determine  

whether a reason is appropriate for a chosen route. 

The response indicates the selection of a route and provides two reasons related to the text for  

choosing the route. Note that the reasons must be appropriate for the chosen route or routes 

 (e.g., “I like wildlife” would not be appropriate for the Lookout Station). Reasons may refer 
specifically 

 to the text in the map key or may refer to features of the map. 

 
Examples: 

Bird Walk. It is the easiest and shortest walk and you get to watch birds. 
Lookout Station. I think it would have the best views and it is the most challenging hike. 
Frog Creek Trail. You can take a picnic lunch. You can stop and see the birds at the bird sanctuary 
on the way. 
Lookout Hill Circle. You can make a loop past the old fort. It is longer so you can enjoy more sights. 
 
1 – Partial Comprehension 

The response indicates the selection of a route and provides only one reason for choosing the 
route. 

OR, it may provide two reasons that essentially refer to the same feature. 
Example: 

Bird Walk. It takes two hours. It is the shortest. 
 

 

0 – No Comprehension 
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The response may or may not indicate the selection of a route. The reason for choosing  

the route is too general, vague, inaccurate, or not appropriate for the selection. 
Examples: 

I like to walk. 
It looks interesting/fun. 
Bird Walk. It is the longest hike. I can enjoy nature. 
I can get some exercise. 
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The Giant Tooth Mystery 
 

 

A fossil is the remains of any creature or plant that lived on the Earth many, many years ago. People have 
been finding fossils for thousands of years in rocks and cliffs and beside lakes.We now know that some of these 
fossils were from dinosaurs. 

 

 

 

            Long ago, people who found huge fossils did not know what they were. Some thought the big 
bones came from large animals that they had seen or read about, such as hippos or elephants. But 
some of the bones people found were too big to have come from even the biggest hippo or elephant. 
These enormous bones led some people to believe in giants. 
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Hundreds of years ago in France, a man named Bernard Palissy had another idea.  

He was a famous pottery maker. When he went to make his pots, he found many tiny 

 fossils in the clay. He studied the fossils and wrote that they were the remains of living  

creatures. This was not a new idea. 
But Bernard Palissy also wrote that some of these creatures no longer lived on earth. They 

 had completely disappeared. They were extinct. 

Was Bernard Palissy rewarded for his discovery? No! He was put in prison for his ideas. 

As time went by, some people became more open to new ideas about how the world might  

have been long ago. 

Then, in the 1820s, a huge fossil tooth was found in England. It is thought that Mary 
Ann 

 Mantell, the wife of fossil expert Gideon Mantell was out for a walk when she saw what 

 looked like a huge stone tooth. 

Mary Ann Mantell knew the big tooth was a fossil, and took it home to her husband. 

When Gideon Mantell first looked at the fossil tooth,  

he thought it had belonged to a plant eater 

b ecause it was flat and had ridges. It was worn down  

from chewing food. It was almost as big as the tooth  

of an elephant. But it looked nothing like an elephant’s 

  tooth. 

 

                                   Fossil tooth 
sketched life-sized 
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Gideon Mantell could tell that the pieces of rock attached to the tooth were very old. He knew 
that 

 it was the kind of rock where reptile fossils were found. Could the tooth have belonged to a giant,  

plant-eating reptile that chewed its food? A type of reptile that no longer lived on earth? 

Gideon Mantell was really puzzled by the big tooth. No reptile that he knew about chewed its 
food.  

Reptiles gulped their food, and so their teeth didn’t become worn down. It was a mystery. 

Gideon Mantell took the tooth to a museum in London and showed it to other scientists. No one  

agreed with Gideon Mantell that it might be the tooth of a gigantic reptile. 

Gideon Mantell tried to find a reptile that had a tooth that looked like the giant tooth. For a long  

time, he found nothing. Then one day he met a scientist who was studying iguanas. An iguana is 

 a large plant-eating reptile found in Central and South America. It can grow to be more than five 

 feet long. The scientist showed Gideon Mantell an iguana tooth. At last! Here was the tooth of 

 a living reptile  that looked like the mystery  tooth. Only the fossil tooth was much, much bigger. 

 

 

 

 

 

 

 

 

Iguana 
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A life-sized drawing of an iguana’s tooth  

from Gideon Mantell’s notebook 

 

Now Gideon Mantell believed the fossil tooth had belonged to an animal that looked 
like an iguana. 

 Only it wasn’t five feet long. Gideon Mantell believed it was a hundred feet long! He 
named his creature  Iguanodon. 

That means “iguana tooth”. 

Gideon Mantell did not have a whole Iguanodon skeleton. But  from 

the bones he had collected over the years, he tried to figure out what one might have 
looked like.  

He thought the bones showed that the creature had walked on all four legs. He thought a 
pointed bone 

 was a horn. He drew an Iguanodon with a horn on its  nose. 
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               What Gideon Mantell thought an Iguanodon looked 
like. 

Years later, several complete Iguanodon skeletons were found. They were only about 
 thirty feet long. The bones showed that it walked on its hind legs some of the time. 
 And what Gideon Mantell thought was a horn on its nose was really a spike on its  
“thumb”! Based on these discoveries, scientists changed their ideas about what the  
Iguanodon  looked like. 

Gideon Mantell made some mistakes. But he had made an               
 important discovery, too. Since his first idea that the fossil 
 tooth belonged to a plant-eating reptile,    he 

 Spent many years gathering facts and evidence 
 to prove his ideas were right. By making 
 careful guesses along the way, Gideon 

               Mantell was one of the first    
               people to show that long ago, 
               giant reptiles lived on earth. And 
               then they became   extinct. 

Hundreds of years before, 
  Bernard Palissy had been 
  thrown in prison for saying   
  nearly the same thing. But 

                Gideon Mantell became famous. 
                His discovery made people 
                curious to find out more about  
                these  huge reptiles. 
In 1842, a scientist named Richard Owen decided that these extinct 
               reptiles needed a name of their own. He called them Dinosauria. This 
               means “fearfully great lizard”. Today we call them dinosaurs. 

What scientists today think the Iguanodon 

looked like 
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The Giant Tooth Mystery excerpted from DINOSAUR HUNTERS. 
Text copyright © 1989 by Kate McMullan. Published by Random House Books for  
Young Readers. All rights reserved. Used with permission. Illustrated by Jennifer Moher 
 and Steven Simpson © 2010 IEA. 
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1. What is a fossil? 
A. the surface of rocks and cliffs 
B. the bones of a giant 
C. the remains of very old living things 
D.   the teeth of elephants 

 
2. According to the article, why did some people long ago believe in giants? 

 

                         __________________________________________________________________ 
 

3. Where did Bernard Palissy find   fossils? 
A. on the cliffs 
B. in the clay 
C. by a river 
D. on a path 

 
4. What was Bernard Palissy’s new idea? 

 
__________________________________________________________________ 
 

5. Why was Bernard Palissy put into prison? 
A. People were not open to new ideas. 
B. He copied his ideas from Gideon Mantell. 
C. He left tiny fossils in his pottery. 
D. Studying fossils was forbidden in France. 

 

6. Who found the fossil tooth in England? 

Questions The Giant Tooth Mystery 
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A. Bernard Palissy 
B. Mary Ann Mantell 
C. Richard Owen 
D. Gideon Mantell 

 
7. What did Gideon Mantell know about reptiles that made the fossil tooth 

puzzling? 
 

A. Reptiles had no teeth. 
B. Reptiles were found under rocks. 
C. Reptiles lived long ago. 
D.   Reptiles gulped their food. 

 
8. Gideon Mantell thought the tooth might have belonged to different 

     types of animals. Complete the table to show what made him think this. 
 

Type of animal 

 

 

What made him think  this 

A plant eater 

 

 

The tooth was flat with ridges. 

A giant creature 

 

 

 

A reptile 
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9. Why did Gideon Mantell take the tooth to a museum? 
 

A. to ask if the fossil belonged to the museum 
B. to prove that he was a fossil expert 
C. to hear what scientists thought of his idea 
D. to compare the tooth with others in the museum 

 
10. A scientist showed Gideon Mantell an iguana tooth. Why was this 

important to  
Gideon Mantell? 
 
 ____________________________________________________________ 
 

11. hat did Gideon Mantell use when trying to figure out what the 
Iguanodon looked like? 

A. bones he collected 
B. ideas from other scientists 
C. pictures in books 
D. teeth from other reptiles 

 

12. Look at the two pictures of the Iguanodon. What do they help you to  
understand? 
 
________________________________________________________ 
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13. Later discoveries proved that Gideon Mantell was wrong about what the 
Iguanodon looked like. Fill in the blanks to complete the table. 
 
 

 

 

 

 

 

 

 

 

 

 

 

  
 
 

14. What were found that showed Gideon was wrong about what  the Iguanodon looked like? 
 

A. more fossil teeth  
B. scientific drawings 
C. living Iguanodons 
D. whole skeletons 

 

What Gideon Mantell thought 

the Iguanodon looked like 

What scientists today think 

the Iguanodon looked like 

The Iguanodon walked on four legs.  

 The Iguanodon had a spike on 

its thumb. 

The Iguanodon was 100 feet long.  
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                                   Model Answers 
 

1. What is a fossil? 
A. the surface of rocks and cliffs 
B. the bones of a giant 
C. the remains of very old living things 
D.   the teeth of elephants 

 
2. According to the article, why did some people long ago believe in giants? 

 

                         __________________________________________________________________ 
 

3. Where did Bernard Palissy find   fossils? 
A. on the cliffs 
B. in the clay 
C. by a river 
D. on a path 

 
4. What was Bernard Palissy’s new idea? 

 
__________________________________________________________________ 

 
5. Why was Bernard Palissy put into prison? 

A. People were not open to new ideas. 
B. He copied his ideas from Gideon Mantell. 
C. He left tiny fossils in his pottery. 
D. Studying fossils was forbidden in France. 

 

 

* 

* 

* 
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6. Who found the fossil tooth in England? 
 

A. Bernard Palissy 
B. Mary Ann Mantell 
C. Richard Owen 
D. Gideon Mantell 

 
7. What did Gideon Mantell know about reptiles that made the fossil tooth 

puzzling? 
 

A. Reptiles had no teeth. 
B. Reptiles were found under rocks. 
C. Reptiles lived long ago. 
D.   Reptiles gulped their food. 

 
8. Gideon Mantell thought the tooth might have belonged to different 

     types of animals. Complete the table to show what made him think this. 
 

Type of animal 

 

 

What made him think  this 

A plant eater 

 

 

The tooth was flat with ridges. 

A giant creature 

 

 

 

A reptile 

 

 

 

 

 

* 
 

 

* 
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9. Why did Gideon Mantell take the tooth to a museum? 
 

A. to ask if the fossil belonged to the museum 
B. to prove that he was a fossil expert 
C. to hear what scientists thought of his idea 
D. to compare the tooth with others in the museum 

 
10. A scientist showed Gideon Mantell an iguana tooth. Why was this 

important to  
Gideon Mantell? 
 
 ____________________________________________________________ 
 

11. hat did Gideon Mantell use when trying to figure out what the 
Iguanodon looked like? 

A. bones he collected 
B. ideas from other scientists 
C. pictures in books 
D. teeth from other reptiles 

 

12. Look at the two pictures of the Iguanodon. What do they help you to  
understand? 
 
________________________________________________________ 

 
 
 
 

* 

* 
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13. Later discoveries proved that Gideon Mantell was wrong about what the 
Iguanodon looked like. Fill in the blanks to complete the table. 
 
 

 

 

 

 

 

 

 

 

 

 

 

  
 

14. What were found that showed Gideon was wrong about what  the Iguanodon looked like? 
 

A. more fossil teeth  
B. scientific drawings 
C. living Iguanodons 
D. whole skeletons 

 

What Gideon Mantell thought 

the Iguanodon looked like 

What scientists today think 

the Iguanodon looked like 

The Iguanodon walked on four legs.  

 The  had a 

spike on its 

thumb. 

The Iguanodon was 100 feet long.  

Iguanodon 

* 
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Giant Tooth Mystery, Item 2 
 
2. According to the article, why did some people long ago believe in giants? 
 

Process: Make Straightforward  Inferences 

1 – Acceptable Response 

The response demonstrates understanding that people long ago believed in giants because they 
 found huge bones/skeletons/fossils. 
 
NOTE TO SCORERS: Some students use the word ‘giant’ as a synonym for ‘big’ or ‘huge’. Such  
responses should be credited only where the meaning is made clear. 

Examples: 

They found bones too big to belong to something they knew. 
They found giant bones that were too big to be from the biggest hippo. They found really big bones. 
The bones were so big they must be from giants. 
 

0 – Unacceptable Response 

The response does not demonstrate understanding that people long ago believe in giants because 
 they found huge bones/skeletons/fossils. 
 
Examples: 

Giants are really big. 
They found giant bones. (Please note that the use of ‘giant’ is ambiguous.) 
They found things that must belong to giants. They found dinosaur bones. 
They found bones from giants. 

 

 



71 

 

Giant Tooth Mystery, Item 4 
 
4. What was Bernard Palissy’s new idea?  
 
Process: Interpret and Integrate Ideas and Information  
 
1  –  Acceptable Response 

The response demonstrates understanding that Palissy’s new idea was that some fossils 
belonged to animals that no longer lived on earth, had completely disappeared, or were extinct. 
 
Examples: 

Fossils could be from extinct animals. 
Some belonged to creatures no longer living on earth. 
His idea was that some animals had completely disappeared! 

 
0 – Unacceptable Response 

The response does not demonstrate understanding of Palissy’s new idea. It might relate to 
Palissy’s idea that fossils once belonged to living creatures, or may state a fact about Palissy’s work. 
 
Examples: 

Fossils were from the remains of living creatures. Reptiles were extinct. 
He found fossils in his clay. 
He was a famous pottery maker. He studied fossils. 

 

 



 

 

Giant Tooth Mystery, Item 8 
 
8. Gideon Mantell thought the tooth might have belonged to different types of animals. Complete  
the table to show what made him think this. 

 

Type of animal What made him think this 
A plant eater The tooth was flat with ridges 
A giant creature  
A reptile  

 

Process: Interpret and Integrate Ideas and Information 

NOTE TO SCORERS: Each of the two parts of this item will be scored separately in its 
 own 1-point coding block. 

The entire item, with acceptable responses for each of the two parts and the corresponding 
 coding blocks, should look like this: 

 

Type of animal What made him think this  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A plant eater The tooth was flat with ridges 
A giant creature The response identifies the large size of the 

fossil tooth (as big as an elephant’s tooth) 

 

                                    

 

 

 

 

A reptile The response indicates that: 
1) the rock in which it was found was the 

kind of rock where reptile fossils were 
found/it was found where reptiles had 
lived, OR 

2) the fossil tooth was similar to/looked 
like an iguana/reptile tooth 

 



 

 

A GIANT CREATURE 

1 – Acceptable Response 

The response shows understanding of the characteristics that indicate the fossil tooth could belong  
to a giant creature. 
 

Type of animal What made him think this 
A plant eater The tooth was flat with ridges 
A giant creature The response identifies the large size of 

the fossil tooth (as big as an elephant’s 
tooth) A reptile The response indicates that: 
1) the rock in which it was found 
was the kind of rock where reptile 
fossils were found/it was found where 
reptiles had lived, OR 
2) the fossil tooth was similar 
to/looked like an iguana/reptile tooth 

 

0 – Unacceptable Response 

The response does not show understanding of the characteristics that indicate the fossil 
 tooth could belong to a giant creature. The response may refer to the text at the beginning of 
 the passage about fossils in general, rather than to Gideon’s hypotheses about the fossil tooth. 

Examples: 

Some thought the big bones came from large animals. It was worn down. 
It looked like an elephant’s tooth. (Please note that this is an inaccurate response. The text states,  
“it looked nothing like an elephant’s tooth.”) 
 
 
 
 
 
 



 

 

A REPTILE  
 

1 – Acceptable Response 

The response shows understanding of the characteristics that indicate the fossil tooth could 
 belong to a reptile. 
 
 

Type of animal What made him think this 
A plant eater The tooth was flat with ridges 
A giant creature The response identifies the large size of the 

fossil tooth (as big as an elephant’s tooth) 
A reptile The response indicates that: 

1) the rock in which it was found was the 
kind of rock where reptile fossils were 
found/it was found where reptiles had 
lived, OR 

2) the fossil tooth was similar to/looked 
like an iguana/reptile tooth 

 
 

0 – Unacceptable Response 

The response does not show understanding of the characteristics that indicate the fossil tooth 
 could belong to a reptile. 
 
Examples: 

It eats plants. 
Reptiles gulped their food. 
 



 

 

Giant Tooth Mystery, Item 10 
 

10. A scientist showed Gideon Mantell an iguana tooth. Why was this important to Gideon Mantell? 
 

Process: Interpret and Integrate Ideas and Information 

1 – Acceptable Response 

The response demonstrates understanding that the iguana tooth provided evidence that 
 supported Gideon Mantell’s theory that the fossil tooth might have belonged to a giant reptile. 
 
Examples: 
The iguana tooth showed his fossil could be from a reptile. 
It helped him find out what type of animal the tooth belonged to. The tooth proved he was  right. 
It gave him proof for what he thought all along. 
Or, the response demonstrates a more general understanding that the iguana tooth looked like 
 the fossil tooth. 
 
Examples: 
The iguana tooth looked like the fossil tooth. He could see that they looked the same. 
He could tell it was the same one. 
He had spent years looking for a matching tooth. It was flat and had ridges. 
 
0 – Unacceptable Response 

The response does not demonstrate understanding of the significance of the iguana tooth. 
 
Examples: 
He wanted to be famous.   
He thought it would be interesting to see an iguana’s tooth. He wanted to learn more 
about reptiles. 

              It showed he was clever. (Please note that this response is too vague as it his personal characteristics 
                               rather than his discovery.) 
             He wanted to compare the teeth. (Please note that this response fails to indicate the significance   
                                    of the comparison.) 



 

 

Giant Tooth Mystery, Item 12 
 
12. Look at the two pictures of the Iguanodon. What do they help you to understand? 

Process: Examine and Evaluate Content, Language, and Textual Elements 

2 – Complete Comprehension 

The response demonstrates understanding that the pictures show the changes in scientific ideas, 
 or that the pictures show different people’s ideas about the Iguanodon. 
 
Examples: 

that scientists today think the Iguanodon looked different than Gideon Mantell did To show how  
people’s ideas about what the Iguanodon looked like changed. 
To show that different people had different ideas about what it looked like. how different the ideas were 
Gideon Mantell thought the bones showed the Iguanodon walked on all four legs, but later scientists 
 changed their minds.Or, the response indicates that the pictures illustrate the mistakes that 
 Gideon Mantell or other people might have made. 
 
Examples: 

To show that Gideon got some things wrong. that people sometimes make mistakes 

1 – Partial Comprehension 

The response demonstrates a more general understanding that the Iguanodons looked different 
 in the two pictures. 
 
Example: 

To show they look different. 
Or, the response describes a difference between the two pictures without reference to changes 
 in scientific ideas or what different people might have believed. 
 
Example: 

One has 4 legs, the other has 2. 
 



 

 

 

Or, the response provides an explicit reference to one of the pictures without reference to 
 changes in scientific ideas or what different people might have believed. 
 
Example: 

That Gideon thought it had a horn. 

 

0 – No Comprehension 

 

The response does not demonstrate understanding of the purpose of the illustrations.  
The response may describe a specific feature from one of the pictures, or give a description of 
 what the illustrations have in common. 
Or, the response may provide an inaccurate interpretation that the Iguanodon itself changed  
in appearance over time, rather than people’s ideas. 
 
Examples: 

To show what they looked like. 
They help you understand how the Iguanodon changed over the years. They show me they ate plants. 
They had 4 legs. 
 

 
 

 

 

 

 

        
 



 

 

Giant Tooth Mystery, Item 13 
 
13. Later discoveries proved that Gideon Mantell was wrong about what the Iguanodon looked like.  
             Fill in the blanks to complete the table. 
 

What Gideon Mantell thought 
the Iguanodon looked like 

What scientists today think 
the Iguanodon looked like 

The Iguanodon walked on four 
legs 

 

 The Iguanodon had a spike on 
its thumb 

The Iguanodon was 100 feet 
long 

 

 
Process: Interpret and Integrate Ideas and Information 

 
NOTE TO SCORERS: Each of the three parts of this item will be scored separately in its own 1-point 
 coding block. 

The entire item, with acceptable responses for each of the three parts and the corresponding 
 coding blocks, should look like this: 
 

 
 

   

 
 

What Gideon Mantell thought the 

Iguanodon looked like 

What scientists today think the 

Iguanodon looked like 

The Iguanodon walked on four legs The Iguanodon (sometimes) walked/ 

stood on two/hind legs 

The Iguanodon had a horn (on its 

head/face/nose) 

OR, the spike was on its head/face/nose 

The Iguanodon had a spike on its 

thumb 

The Iguanodon was 100 feet long The Iguanodon was 30 feet (9 metres) 

long 

 

 

 
 

 

 

 

 

 

 



 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

  

 


