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Reading has always been a learning and teaching device. In the 
first place, it is a gateway to knowledge acquisition and developing 
understanding of the world. For students who learn a language, reading 
provides an affordable access to a wide range of rich resources where 
they learn how the language works, and achieve powerful gains in 
language proficiency.

In our classrooms, reading is always done as a part of the lesson 
plan or as part of the lesson procedures without paying much attention 
to reading as a skill.  Students are often asked to read texts and 
answer questions in order to be assessed for comprehension, and in 
our constant efforts to assess students’ comprehension abilities, we 
neglect the need to equip students with the strategies that help them 
manipulate reading and make the best of it to enhance learning such 
areas as spelling, vocabulary, grammar, and text structure.

In guided reading lessons, the teacher, through working with small 
homogeneous groups, pays much attention to each student’s individual 
needs, thus helping him / her acquire effective reading strategies that 
help them construct in-depth meaning of the words.

Typically, children’s ability to read undergoes different developmental 
stages, and it is essential for teachers and parents to understand how 
to guide them through the process. Very young students or emergent 
readers start to learn reading letters and simple words. Much attention 
needs to be given to phonemic awareness, accuracy and fluency.  By 
the end of grade three, students’’ reading ability shifts from learning to 
read to reading to learn. That is why a special section of this booklet 
is devoted to grades 1-3 guided reading strategies.

As students’ abilities to read for information grows, it is important 
to nurture their abilities through exposing them to tasks where they 
read for gist, main ideas or details. It is also essential for students to 
acquire academic reading strategies. This manual suggest a number 
of reading strategies that enhance students’ abilities to read for 
information. 

It is noteworthy that parents play a crucial role in developing the 
habit of reading in their children through reading to them, playing a 
good role model for their children and introducing them to the books 
they are interested in.
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The rationale behind the guided reading program:
According to research; Reading at Risk (National Endowment for the Arts, 2004), 

there is a large number of alliterate students and adults; those who are not able to read 
with comprehension or choose not to read.  

In a second language classroom, reading poses problems that are common to most 
of the students. For example, some students face difficulty in pronouncing unfamiliar 
sounds or words. In English, some letters do not have the same sound and when 
certain letters are grouped together, the sound of the individual letters changes. 

Another problem is intonation and fluency. Some students have difficulty reading in 
proper intonation. They read word by word rather than in chunks or groups of thoughts. 
They may start and stop randomly as they fail to see the large picture. Practicing loud 
reading in a guided reading session with the teacher modeling correct pronunciation 
and intonation helps students improve in these areas.

In some cases, students or even teachers do not choose the right reading material. 
A reading material that is too difficult for the students frustrates and demotivates them. 
Sometimes the students are unfamiliar with the cultural background of a reading 
material, which complicates the task. In a guided reading session, the teacher helps 
students to select the reading material that matches their level. He / She also provides 
students with advanced organizers to help them understand difficult concepts.

General Goals for the guided reading program:
Guided reading program aims at:

1. Helping students acquire effective reading strategies through exposing them 
2. Developing learners’ mental and linguistic abilities and enriching their experi-

ences so that reading will become a culture.
3. Boosting learners’ abilities to understand, analyze, apply and create.
4. Satisfying learners’ needs, and helping them develop their personalities.
5. Enabling students to master research skills, collect, analyze and evaluate infor-

mation.
6. Train students to use references, dictionaries and resources.
7. Expanding learners ‘vocabulary range and improving their writing abilities.
8. Increasing learners’ proficiency in reading and writing, which helps improve na-

tional and international exams results.
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People have different purposes for reading. They sometimes look over the reading 
material “skim” to get a general idea. Careful reading that aims at finding specific 
details is known as scanning, 

According to Brown (1989), types of reading are intensive reading and extensive 
reading. These differences are determined by the purpose of reading.

1. Intensive reading 
a.  In intensive reading “the main focus is on grammatical forms, discourse mark-

ers, and other surface structure details for the purpose of understanding literal 
meaning, implications, rhetorical relationships, and the like”. Brown (1989)

b. It is classroom paced.
c. Texts are short (not more than 500 words) and leveled.

Intensive reading involves activities such as: 

a. Reading for main ideas and for details
b. Making inferences and understanding writer’s tone and figurative language
c. Identifying connectors and discourse markers (Syntactically independent words 

that are used to direct or redirect the flow of the text. e.g. “actually”, “so”, “be-
cause”, “and”, “but”, and “or”. 

d. Identifying key vocabulary and using word attack skills. 
Intensive reading is an effective approach for developing control of the language, and 

studying how grammar and vocabulary work.

Intensive reading can be assessed through reading tests and quizzes in the form 
of multiple-choice, true / false, and open-ended questions. One of the strategies of 
intensive reading is the guided reading approach.

2. Extensive reading
Long and Richards (1971, p.216) identify extensive reading as “occurring when 

students read large amounts of high interest material, usually out of class, concentrating 
on meaning, (reading for gist) and skipping unknown words”.

Characteristics of extensive reading:
a. It is done for enjoyment.
b. It is individual-paced.
c. A variety of texts and materials are used.
d. Students read for main ideas, not for details.
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Extensive reading involves activities such as: 
a. Completing reading logs and journals
b. Writing summaries
c. Briefing on the book
d. Reflecting on the book

Advantages of extensive reading 
Extensive reading helps students develop a more positive attitude towards the habit 

of reading. Since it is done individually, it helps student become more autonomous 
and independent reader. Although extensive reading does not require focus on how 
the language work, it helps students acquire incidental grammatical and language 
competence through acquisition. If extensive reading is followed by speaking and 
writing activities, it provides opportunities for more integration of language skills.

Krashen (1993) suggested that the benefits of free voluntary reading included 
“enhanced language acquisition and literacy development, more ideas and information, 
greater success in life, loss of verbal memory, and more fun”.

3. Guided Reading 
Guided reading is an instructional literacy strategy that involves working with small 

groups of students with the same abilities to read texts that are accessible to them.

With the help and support of the teacher, students learn effective strategies to process 
and construct meanings, and solve problems.

A. Principles of guided reading:
• Similar abilities: Students work in homogenous (of the same level)  of up to 

six-student groups.
• Accessibility: Texts are accessible to all group members.
• Introduction: Teacher starts with a brief introduction and leads students to 

make predictions about the text. ( pre-reading activities)
•  Providing support: Teacher provides guidelines and support through asking 

questions, and modeling helpful strategies (While-reading activities) .
•  Assessment: Testing comprehension through asking questions and solving 

problems ( Post-reading activities).
• Management: Teacher prepares engaging activities for the other groups to do 

while he / she is working with each group.



11

B. Selecting guided reading material 
Some teachers encounter difficulties with matching the right text level to the right 

level of student. However, the following chart can provide you with a preliminary tool to 
select the reading material.

Lexile level chart Grade k to 12
Grade Lexile
K N/A
Grade 1 230L to 420L
Grade 2 450L to 570L
Grade 3 600L to 730L
Grade 4 640L to780L
Grade 5 730L to 850L
Grade 6 860L to 920L
Grade 7 880L to 960L
Grade 8 900L to 1010L
Grade 9 960L to 1110L
Grade 10 920L to 1120L
Grade 11 and 12 1070L to 1220L

The lower number in each range marks the 25th percentile of readers or texts and the higher number in 
each range marks the 75th percentile of readers or texts.
Table 1 Lexile level chart
Resource (https://lexile.com/about-lexile/grade-equivalent/grade-equivalent-chart)

This chart represents the typical reading level for each grade. However, teachers 
have to take into consideration that within any grade or classroom, there are students 
who are about 250L ahead or 250L below. Teachers need to identify their students’ 
reading levels in order to match readers with the right level of reading.
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What is a Lexile measure?
A Lexile measure provides information about a reader’s  reading ability and the 

difficulty level of a text. For example, if a reader has a Lexile measure of 500L, it is 
expected that he / she will comprehend 75% of a book with a Lexile measure of 500L. 
Do not give your students with the exact reading level. Try books that range around the 
suggested Lexile level, and if the students encounters much difficulty, consider giving 
him / her a lower level book. If the book is easy, try to go above the Lexile measure 
of the book. The book must not be too hard to be frustrating, yet difficult enough to 
challenge a reader. Guided reading lessons help students tackle reading materials 
above their Lexile range. Most publishers offer Lexile text measures for their books.
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Teachers and parents play a vital role in developing children’s literacy. Children’s 
literacy efforts are best supported by adults’ interactions with children through reading 
aloud and conversation and by children’s social interactions with each other (McGee 
& Richgels, 1996). This entails that parents and teachers should be knowledgeable 
about emergent literacy so as to be able to provide literacy-rich environments that 
support children’s transitions from emergent literacy to conventional literacy.

Through their different stages of growth, children develop different literacy patterns. 
From 3 through 4 years of age, they demonstrate ability to reenact the story from the 
pictures. At the age of 5, these emergent readers enter school and start to receive 
formal literacy instruction. They begin to control early reading strategies such as 
directionally, word-by-word matching and concept of print and they demonstrate ability 
to read from books. 

They use pictures to support reading and rely heavily on their knowledge of language 
(Holdaway, 1979; Pinnell, 1996; Snow, Burns, & Griffin, 1998). 

Characteristics of emergent readers: 
• They know the alphabet.
• They are able to differentiate between words and letters.
• They can match spoken words to print.

Behaviors that emergent readers demonstrate:
• They read word by word.
• They point to words as they read.
• They use pictures to decode meaning
• They read from memory (pretend reading)

Characteristics of reading texts for emergent readers:
• A page contains a limited number of words; one to two sentences.
• Print is large with enough spaces between words.
• Text is supported by illustrations.
• Vocabulary is controlled and repeated.
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Guided reading for Grades 1 to 3 
Students from grade 1 to 3 have different levels of expertise and experience with 

reading abilities that range from applying concepts of print to reading age appropriate 
text fluently. This entails that the teacher should know his students’ ability and degree 
of readiness in order to provide each student with appropriate experiences that help 
them move forward.

The following continuum provides description of grade 1-3  young learners’ reading 
abilities. This will help teachers decide on how to differentiate reading activities in the 
classroom.

Apply concepts of print, 
phonological and phonemic 
awareness, oral language 
skills, and phonics. 
Expand their reading vocab-
ulary and demonstrate com-
prehension by participating 
in a variety of responses 
when listening to or viewing 
informational or literacy text.
Interested in a variety of 
books. 

Apply concepts of print, 
phonological and phonemic 
awareness, oral language 
skills, and phonics. 
Expand their reading vocab-
ulary and demonstrate com-
prehension by participating 
in a variety of responses. 
Choose and read a variety 
of books for pleasure.

Fluent as readers and apply 
comprehension and vocabu-
lary strategies to a wide va-
riety of literary and informa-
tional text. 
Demonstrate comprehen-
sion by participating in dis-
cussions, writing responses, 
and using evidence from 
text to support their thinking.
 Reading for pleasure con-
tinues to be an enjoyable 
habit.

Gr 1 Gr 2 Gr 3

https://www.k12.wa.us/reading/pubdocs/ReadingEALR-GLE.pdf

Reading skills for grade 1 to 3
◊ Reading the alphabet
◊ Locating sight words
◊ Word attack skills
◊ Accuracy
◊ Fluency
◊ Reading for comprehension
◊ Phonemic awareness 

In a guided reading lesson, a teacher can focus on one or more than one skill 
depending on students’ needs. For more advanced students, a teacher can plan 
activities that cover as many skills as students master. 
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A scenario for a guided reading lesson for grade 1
◊ Identify the learning outcomes of the lesson.

◊ Select the book that best meets your goals.

◊ Warming up and word work: Identify the words that you want your students to 

practice. Write the letters for each word on a small card and put them in an envelope.

◊ Give each student an envelope. On the count of three students will make a word 

with the letters.

1. Before reading 
◊ Introduce one or two important new words by saying the word slowly and connecting 

first sound to first letter.  (word attack skills)

◊ Focus on sounding out words. .  (word attack skills)

◊ Model sounding out big words by looking for smaller words inside the bigger words. 

For multi-syllable words practice the clapping approach to count syllables. Have 

your students say the word aloud and clap when they feel a natural beat in the word. 

For example, for the word “rabbit”, they would clap 2 times. (word attack skills)

2. During reading 
◊ Invite students to look at the cover of the book. Through guided discussion, help 

your students predict what the book is about. You can ask questions such as: What 

is the book going to be about? What does the rabbit do? Do you have a rabbit? Do 

you know that the rabbit is a fast animal?   

◊ It is recommended to use OR-questions with miming for more scaffolding. For 

example, the teacher can ask: Is the rabbit slow or fast? 

◊ Read the first page word by word and encourage students to read with you in 

chorus. Always draw students’ attention to the pictures to help them make meaning. 

◊ Do page-by-page text and picture walk.

◊ Encourage students to read aloud and listen to them one by one. Correct mistakes 

and encouraging students all the time.

◊ Choose one or two sight words and ask students about number of times it appears 

in the book. For example, count how many “My” are there in the book? (Locating 

sight words) 
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3. After reading 
◊ Distribute cards with words from the book and encourage students to make 

sentences and read them aloud.
◊ Ask students: Did you like the story? Use OR questions and discussion strategies 

to help students answer your questions.

Suggested guided reading activities for grade 1 students
A. Activities for phonemic awareness: 

• Choosing multi-syllable words and asking students to clap them
• Saying the words that rhyme
• Selecting a word and thinking of more words that start or end with the same 

sound
• Changing the first, middle or last sound to produce a new word. For example, 

sat/cat  or sat sit  
B. Letter / word identification:

• Locating a letter in a word
• Locating sight words
• Saying a letter or a word and asking students to find it in a letter/word box

A scenario for a guided reading lesson for grade 3
While grade 3 students are busy doing reading tasks, Sarah pulls a group of 5 

students.

Focus: 
1. Sound Blending
2. Comprehension skills for the guided reading session.

◊ Sarah is a grade 3 teacher. Before planning for a guided reading lesson for grade 
three, she referred to the performance analysis she did for her students. Her data 
indicates that 5 students need support in phonics.

◊ Sarah starts her lesson with phonics instruction using sound by sound blending 
strategy. She chooses two or three words from the reading selection for practice. 

◊  Sarah says the word car / bird slowly holding each of the sounds for 1-2 seconds 
“cccccaaarrrr”  “bbbiiird”

◊ Sarah points to the sound “ar” and says: sound?
◊ Students: ar
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◊ Sarah: blend
◊ Students: car 
◊ Sarah points to the sound “ir” and says: sound?
◊ Students: ir
◊ Instructor: blend
◊ Students: bird
◊ For further practice, students will:
◊ listen to the sounds
◊ blend them together in their heads
◊ determine the word
◊ say the word out loud, sign it, or select the correct picture from a group of 4.

1. Before reading
◊ Sara will begin the guided reading session using a leveled text.
◊ Sarah sets the purpose of the task: We are going to look for words that have 

r-controlled vowels. We are also going to talk about the characters.
◊ Crucial vocabulary is introduced before the students begin to read.
◊ Sarah: Look at the pictures, who are the characters of the story?
◊ Sometimes authors tell you different kinds of things that characters do in order to 

understand their feelings.
◊ Sarah walks the students through the pictures and starts a conversation about 

them. This will help students develop a storyline for the book.
◊ Sarah points to a picture: what is this?
◊ Students: a computer.
◊ What are they doing?
◊ Students: Typing

1. During reading
◊ Students read the text aloud in a whisper voice. They read at their own pace.  Sarah 

listens to the students while they are reading and takes notes for each reader in 
order to determine the teaching points for each student. These notes will be moved 
to a binder by the end of the week to be used to move students for increasingly 
higher level texts 

2. After reading
◊ Sarah asks the students to revisit the book. Students answer the questions that she 

had carefully planned. 
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Exampels:

◊  Look at the picture, where does Marge live? 
◊ Is Marge happy? How do you know?
◊ Sarah: “ mmmm look at the clock, he goes to work at 6 in the morning. Look at the 

clock here, he comes back at 6 in the evening. Does he work long hours?
◊ Who comes to visit Marge? Do your friends visit you?
◊ Sarah sometimes use OR questions to help the students answer. 
◊ Sarah: Can you tell me about Marge? 
◊ Sarah takes observation notes to highlight students’ comprehension of the text.
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Rubrics to assess guided reading for grades 1-3
Excellent Very good Good Needs 

assistance 

P
ho

ne
m

ic
 a

w
ar

en
es

s

Isolation Correctly identifies beginning, 
middle and ending sounds

Blending
Correctly blends sounds in the 
beginning, middle and end of 
the word

Segmentation Identify the number of sounds in 
a word

Substitution
Substitutes sounds between 
words correctly to produce a 
new word

Rhyming Able to match words that rhyme 

Vocabulary and 
word recognition

Identify the same word in three 
or more different places

Match word to corresponding 
pictures or objects 

Comprehension

Answer questions about the 
main plot events in a story

Answer questions about the 
minor plot events in a story 

Identify the main characters in 
a story 

Identify the author’s message

Fluency 

Read with smooth and 
comfortable rate 

Read longer phrases smoothly/ 
vary the length of phrases 
appropriately for impact

Pay close attention to 
punctuation, including commas

Adjust volume throughout text 
for effect including both soft and 
loud depending on the text

Accuracy 
Read 90% of the text accurately 

Able to fix and self-correct one’s 
errors 

Form 1

For more resources to assess reading, go to the link:
http://www.blvs.org/gen/blvs/Reading__3Minute_Reading_Assessments_p278.html
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 By grade 4, students’ reading ability develops. Grade 4 students are able to read and 
explore different kinds and genres of reading texts. They are able to read to extract 
information, identify linguistic features, and analyze texts for meaning. That is why 
instructors in this stage need to target more advanced reading skills.

Reading skills for grades 4, 5 and 6.
1. Skimming
2. Scanning
3. Noting details
4. Making inference
5. Drawing conclusions 
6. Making compare and contrast
7. Sensing cause and effect relationship
8. Distinguishing fact from opinion

Suggested Guided reading strategies for grades 4 , 5 and 6 
Select a small group of students with similar abilities. Other students will be assigned 

independent reading tasks.

1. Before reading
◊ Make sure that all students have enough background information about the text.  It 

is helpful to brainstorm background information about the text. 
◊ Go through the pictures, titles and headings, and provide introduction to the book. 
You can also use advanced organizers to demonstrate the organization of the main 

ideas of the text. 

2. During reading
◊ Each student reads the whole text or a unified part of the text.
◊ Model effective reading strategies such as word prediction skills, and encourage 

students to   figure out new words while reading for meaning.
◊ Provide students with graphic organizers to work on while they are reading. Select 

graphic organizers that are appropriate to the skills you are targeting.  
◊ Pose higher-order-thinking questions and model how you think about them.
◊ Scaffold and encourage students’ attempts at problem solving.
◊ Encourage students to reflect on what they are reading.
◊ Ask students to develop relevant questions related to the passage before, during, 

and after reading it.



26

3. After reading 
◊ Ask students make predictions about what will happen next. Ask them to provide 

evidences and justify their predictions.
◊ Provide students with graphic organizers or ask them to draw their own graphs or 

mind maps to represent the ideas discussed in the text.

  Using graphic organizers as a reading strategy 
Graphic organizers are charts or maps used to organize information. They can be 

used as pre-reading, during-reading or post-reading activities.

Examples of graphic organizers:
1. The KWL chart. ( I know-want to know- I learnt )
2. Semantic organizers
3. Venn diagram 
4. Cause and effect
5. Sequencing
6. Prediction tree

Guided reading for grades 7 to 12 
Reading skills for grades seven to twelve are not much different from reading skills 

for grades four, five and six.  Starting from grade seven  students become ready to 
be introduced the academic domain, though this can be done in earlier stages too.  
In this age of knowledge explosion, and vast amounts of reading resources, students 
need to be able to apply the reading skills they have practiced before in new situations 
and different purposes such as:

• Using the index, preface the blurb and table of contents to locate relevant 
information.

• Understanding text structure and organization, the communicative value of 
sentences, relations between the parts of a text through cohesion devices and 
discourse markers.

• Understanding important points, distinguishing the main ideas from supporting 
detail, identifying unsupported claims and claims supported by evidence - fact 
from opinion; extracting salient points to summarize; following an argument; 
reading critically and evaluating the text.

• Reading efficiently, surveying the text, chapter / article, paragraphs, skimming 
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for gist / general impression, scanning to locate specifically required information 
and reading quickly.

• Note taking.

Suggested Guided-reading strategies for grades 7 to 12:

1. Before reading 
◊ Ask your students, as a group to think about the reason for reading the book / text. 

(Each group member might have a different reason)  Choices might be: you are 
interested in the subject, to get background information, to get detailed information, 
or to write an essay. Explain to the students that the purpose for reading determines 
the way he / she reads. 

◊ Ask students to look at the titles, sub-titles, images or illustrations to predict what 
the text is about.

◊ Ask students to write down questions about what they know about the topic and 
what they want to know.

1.  During Reading 
◊ Ask students to read the first and last paragraphs and the beginning  and final 

sentences of the other paragraphs to find how close his / her prediction are.
◊ Ask students to use the reading strategy that is appropriate for the purpose; tell 

the students that if they are reading for specific information, they will read the part 
where the information is, if they want the general idea of the text, they will read the 
whole text.

◊ Ask students to write answers to their questions.
◊ Ask students to mark the key vocabulary items, and try to guess their meanings 

using context clues. For difficult words, advise them to use their dictionaries.

1. After reading
a. Ask students list the words that they have learnt: 

• definitions of the words
• what parts of speech they are
• phrases in which the word occurs
• synonyms / antonyms 
• derivatives 
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b. Ask students to evaluate what they have read:
• How does it fit into what they already think and know?
• Does it confirm their ideas, add to them, conflict with them?
• If there are opinions, do they agree or disagree with them?
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Sample
   graphic
     organizers
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Topic
_________

Name: ___________________________________

Instructions: Have students write the topic in the center of the wheel. then have them 
draw or write information about the topic in the spaces between the spokes.

Web Wheel
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Name: ___________________________________

Instructions: Have students write a vocabulary word in the oval. Then have them fill in 
the boxes with additional information about the word.

Word Meaning

Definition: ___________________

___________________________

___________________________

Use the word in a sentence:

__________________________________________________

__________________________________________________

__________________________________________________

Synonym

Antonym

Word

_______________

Draw a picture of the word.
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Name: ___________________________________

Instructions: Have student write a vocabulary word in the Word circle. Then have them 
fill in the remaining spaces with additional about the word.

Vocabulary Word

Definition: ___________________

___________________________

___________________________

___________________________

Number of 

syllables

_______________

Use the word in a sentence or a 

drawing.

Word

_______________
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Name: ___________________________________

Instructions: Have students write the two topics being compared on the lines above. 
then have them write details that tell how the topics are different in the outer circles. 
Have them write details that tell how the topics are alike where the circles overlap.

Venn Diagram

Topic: ___________________________ Topic: ___________________________

Different Different

Alike
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Name: ___________________________________

Instructions: Before reading, have students draw or write what they know about the 
topic in the first column and what they want to know in the second column. After reading, 
have them draw or write what they learned about the topic in the column.

KWL Chart

Topic: ___________________________________

What I know What I want to know What I learned
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Name: ___________________________________

Instructions: Before reading, have students draw or write what they want to know about 
the topic. After reading, have them draw or write what they learned in the text.

Ask and Answer Questions

Topic: ___________________________________

What I want to know What I found out
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Name: ___________________________________

Topic: ___________________________________

Instructions: Have students draw or write causes in the left boxes and their effects in 
the right boxes.

Cause and Effect

Cause Effect

Cause Effect

Cause Effect
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Rubrics to assess reading strategies
Strategy Excellent Very good Good Needs 

assistance 

Making Connections  (Prior Knowledge)
Links background knowledge and examples 
from the text to enhance comprehension and/
or interpretation

Questioning
Asks and answers different types of 
questions; and finds evidence in the text to 
support questions and answers

Determining importance
Identifies at least one key idea, theme, or 
concept linking it to the Overall meaning of 
the text. 
Uses supporting details from the text to 
clearly explain why it is important

Monitoring  comprehension
Identifies difficulties, articulates need to solve 
the problem and identifies the appropriate 
strategy to solve the problem (i.e. using 
meaning, visual, or structural cues)

Inferring
Independently makes predictions, 
interpretations, and/or draws conclusions; 
and clearly explains connections using 
evidence from the text and personal 
knowledge, ideas, or beliefs

Synthesizing
Stops frequently to reflect on text meaning; 
relates to the story or genre in a personal 
way; can identify key themes; may articulate 
how this process has created new meaning 
upon completion of the text

Form 2 

http://www.kbumreading.com/files/Comprehension_Strategies_Rubric_pdf.pdf
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Through intensive reading, students acquire the ability to manipulate reading texts. 
However, students should also read extensively in order to acquire skills that enable 
them to better comprehend reading texts.

According to Erfanpour, 2013 “A point to remind here is that both of these two 
strategies together are constructive for students and they can play a significant role 
in the promotion of the learners’ reading comprehension. As a result, teachers can 
integrate intensive and extensive reading into the language teaching practices.”

According to a study carried out by Erfanpour 2013, students prefer extensive reading 
because in this approach they can select the books they prefer to read. 

In the study by Lai (1993), there were four schools tested for vocabulary recognition 
between the experimental groups, which practiced in extensive reading, and the 
control group, which did not practice in extensive reading. The findings showed that 
there were three experimental groups, which displayed better scores in vocabulary 
recognition compared to the control groups.

1. Principles for teaching extensive reading:
1. In extensive reading, Texts must be level appropriate and within the reach of 

students. More than 2 difficult words per page might be frustrating for students. 
According to Hu and Nation, students must know 98% of the words in the text.

2. Texts should be varied and of different purposes in order to satisfy different 
needs, and desires. Learners can read for different reasons, and in different 
ways.
“Ask them what they like reading in their own language, peer over their shoul-
ders in the library, ask the school librarian...” (William. R. 1986: 42).

3. Orient your students to extensive reading through explaining to them the ben-
efits of extensive reading in increasing their proficiency level. Encourage them 
to choose what they like to read and assure them that they read for enjoyment, 
not for the test. Finally, introduce them to the reading materials and show them 
how the books are levelled.

4. Model a good reader: read what students do, encourage him or her to share 
what he or she have read, and provide effective feedback to each student. 
Meanwhile, follow up their progress subtly.
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2. Establishing a culture for extensive reading 
Although extensive reading is less controlled and guided than intensive reading, a 

teacher plays a significant role in establishing a culture for extensive reading. Some of 
the strategies that can be employed to organize extensive reading are:

1. Filling in a questionnaire to help students examine their attitudes to reading. 
This also gives the teacher a clear insight into students’ preferences. 
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Reading Interest Survey

Name ______________________________          Class ______________

1. My Favorite Genres are: Tick 3

 Realistic Fiction   Fairy Tales  Folk Tales & Legends          

 Fantasy Science Fiction  Mystery   Poetry           

 Historical Fiction   Informational

2. My favorite topics to read about are: (List at least 4)

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

3.  Do you prefer to read books in a series or books that are not part of a series?

Tick 1

 Series   Non-Series   Both

4. What are some of your favorite book series?

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

5. What do you think you are best at as a reader?

__________________________________________________________________

__________________________________________________________________

Form 3
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2. Using reading logs:  Reading logs are used to record the books read, time spent 
on reading or genres and book types. They contain:
• student›s name
•  date of reading
• book title and author
• time spent reading
• how many pages were read

In addition to recording reading activities, it’s important to review logs every once in a 
while. This is especially true from a motivational perspective. Reading logs can range 
from simply recording what was read, to encouraging more in depth explorations of 
the reading material. You might promote reading comprehension with your reading 
logs, if you ask your students to write a synopsis of each book read. Doing so not only 
encourages reading, but also pushes the idea of thinking about what is being read. 
Consider the following questions you might give to your student:

◊ What did the reader think of the book, and how did it relate to them?
◊ How would they feel if they were involved in the story?
◊ How did the reader’s feelings change as the story unfolded?
◊ Why did they like certain characters and dislike others?
◊ If you were the author, would you have changed anything?
◊ Does the story leave you with any questions you could ask the author to clear up?
◊ Would you ask any of the characters a question about their actions / thoughts / 

feelings?
◊ Was there anything that confused you (language, plot, character’s behavior)?
◊ What are your favorite parts - and why?
◊ What did you learn from reading the book?
◊ Would you like to read more books like this, or more books by the author - why?
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Sample Reading log

Name ______________________________

===============================================================
Saturday: ______________

Book Title: ________________________ Author: ______________  Pages: _____

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
===============================================================
Sunday: ______________

Book Title: ________________________ Author: ______________  Pages: _____

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________
===============================================================
Monday: ______________

Book Title: ________________________ Author: ______________  Pages: _____

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

Form 4
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3. Rating the books: Provide students with a form to rate the books. Make enough 
copies of the form and stick a copy on the inside cover of each book.  This can 
help peers when they choose a book. Students can also write their comments 
and the school year if they like.

Tick the answer that best describes the book.
The book was:

 Excellent  Very good  Good  Not good 
Comments: ____________________________________________
School year: ___________________
===================================================
Tick the answer that best describes the book.
The book was:

 Excellent  Very good  Good  Not good 
Comments: ____________________________________________
School year: ___________________

Rate the book form 

Form 5

4. Individual interviews: The teacher meets students individually to talk about their 
reading. Students can also summarize what they have read in one sentence.

5. Finally share these tips with your students 

1. Pre-reading Stage
a. Try to predict what will happen.
b. Prepare questions you want answered in the book you will read.
c. Mental review of what was read before (when continuing a book).

2. During Reading Stage
a. Read the story and use the materials to make a scene of the place in the story 

as a miniature stage for a play.
b. Imagine that you are one of the characters in the story and take on her / his 

thoughts and feelings.
c. Guess the meaning of the words you don’t know
d. Read in thought groups instead of word-by-word.
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e. Visualize the story as it happens.
f. Create clear mental images of characters and setting.

g. Assign voices to the characters and hear them when they speak.

3. After Reading Stage
a. Discuss what you have read with a friend.
b. Summarize, or retell in L1 or L2.
c. Listen to a tape or a fluent speaker read a familiar section while following along 

at the same speed.



48



hapterC

5
Implementing Reading   
Programs At Schools



50



51

Directions for implementation
1. One period of English per week is  allocated to guided reading.
2.  Teacher identifies students different levels and reading abilities.
3. Teacher works with small homogeneous (with the same level) groups. Fifteen 

minutes only should be allocated to each group. Teacher should plan for inde-
pendent reading activities for the other groups. 

4. Teacher helps students choose the reading material suitable for their levels.  
( Refer to chapter 1)

5. Teacher follows the guided reading strategies mentioned in chapters two.  
( Form 1)

6. Teacher assesses reading using the reading rubrics provided in this manual.
7. Teacher records students’ progression using form 6.

However, effective implementation of a reading program requires involving the school 
community in the program. English teachers, school principals and teacher-librarians 
are the main agents in the effective implementation of the program.

Role of the school principal
• Ensuring effective implementation through the provision of training workshops 

for teachers and teacher-librarians.
• Educating students’ parents about the reading program, its benefits and its 

impact on students’ knowledge and academic achieve.
• Allocating enough budget for graded readers and other reading materials.
• Following up the implementation of the program through class observation, 

providing feedback and recommendations for improvement.
Role of the teacher librarian

• Making the library a comfortable, welcoming place where students choose to 
be.

• Shelving the books at levels appropriate for the students.
• Speaking to students and surveying them to discover their interests so that 

teachers-librarians can be more informed about popular trends and interests, 
using this knowledge to customize the collection to suit the school community.

• Providing a space that allows students to gather and discuss the books they 
read. 

• Facilitating access to external sources of information.

http://elementaryed.ualberta.ca/
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Recommended Online Resources
1. Reading A – Z: www.readinga-z.com/books/leveled-books/

It contains over a thousand printable and projectable books at 27 levels 
of difficulty, along with shared reading books, materials for literature circles, 
phonics and phonological awareness resources.

Leveled Book Support Resources: 
• Guided Reading Lessons: reading strategies, comprehension skills, questions, 

high- frequency words, word structure and meaning
• Worksheets: up to four worksheets on comprehension and other literacy skills 

support each lesson.
• Discussion cards
• Comprehension Quick Check quizzes
• Fluency practice passages
• Reader’s theatre scripts
• Literature circle journal

Leveled Book Formats:
• Printable Books for use in class or to send home for practice.
• Projectable Books integrate technology and reading curriculum.
• Multilevel Books support mixed-level classes by providing the same book at 

different levels.
• Pocketbooks fit in a pocket, students can take home for additional reading 

practice.
• Wordless Books allow students to use imagination to tell their own stories with 

a book’s illustrations or support retellings of the original text from levels aa-J.
2. http://src.scholastic.com/bookexpert

Search for any graded reader by clicking on Grade level icon, Graded reading 
icon or Lexile Measure icon

3.  www.helbingyoungreaders.com
• The levels are aligned with Cambridge Young Learners English
• Five levels for Primary Schools: a – b – c – d – e.

4. www.helbingreaders.com
• The levels are aligned with Cambridge Tests (KET & PET) and CEF (A1 – A2 

– B1)
• Two series: Red (levels 1, 2, 3) Blue (levels 4, 5)
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Student’ name Reading level (Book Level) 

Sep Oct Nov Dec Jan Feb Mar Apr Jun

Suggested form for recording students’ reading level throughout the school year.

Form 6

Reader’s name: _____________________________

Date Book title Text level Remarks 

Reading Status Form

Form 7
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Conclusion 
“Children who fall seriously behind in the growth of critical early reading skills have 

fewer opportunities to practice reading. Evidence suggests that these lost practice 
opportunities make it extremely difficult for children who remain poor readers during 
the first three years of elementary school to ever acquire average levels of reading 
fluency”. Torgeson, J. Avoiding the Devasting Downward Spiral, American Educator. 
(2004)

 It is critical to set children up for success in school and life through intensive and 
extensive reading programs. Schools should nurture reading programs that provide 
mechanisms to help students select appropriate reading material and read with 
comprehension.

In this manual, guidelines for helping both teachers and students select the proper 
reading material were discussed. The manual also discussed a number of reading 
strategies that help students make the most of the reading material.

However, developing children’s reading skills is not the responsibility of the teacher 
alone. Parental involvement through nurturing and attention encourages children to 
build positive attitudes towards reading.



55

References:
1. Brown, Douglas (1994) Teaching by principles: an interactive approach to 

language pedagogy, Upper Saddle River, Prentice Hall Regents.
2. Day,R. and Bamford,J, (2002) Top Ten Principles for Teaching Extensive 

Reading. Available at <http://nflrc.hawaii.edu/rfl/October2002/day/day.html> 
{Accessed 28 August 2014}

3. Krashen, Steven (1995) «Free voluntary reading: linguistic and affective 
arguments and some new applications». in Eckman, F.R. , Highland, D., Lee, 
P.S., Mileham, J. and Weber, R.R. (Eds.) Second Language Acquisition: Theory 
and Pedagogy P.187-202, Mahwal, NJ: Lawrence Erlbaum Associates

4. Liem, D. H. (2005). Using extensive reading to enhance students› perceptions 
and their reading ability. Unpublished master thesis, King Mongut›s University 
of Technology, Bangkok ,Thailand.

5. Long, Michael & Richards, J. (1987) Methodology in TESOL, Boston: Heinle & 
Heinle Publishers.

6. http://www.uefap.com/reading/readfram.htm
7. Suggested form to follow up student progression in reading



56

Ministry of Education - Call Centre 
For Suggestions, Inquiries & Complaints 
Toll - Free: 80051115 - Fax: 04-2176855

Email: ccc.moe.gov.ae


